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Abstract 
Single mother teachers face great challenges in carrying out dual roles as educators and 
caregivers, while also handling household chores. This pressure often affects their 
emotional stability, so that single mother teachers often vent their anger on those around 
them. The purpose of this research was to determine the description and factors causing 
single-mother teachers' emotional regulation. Used a qualitative research method with a 
phenomenological study approach. Used semi-structured interviews and non-participant 
observation as a data collection method. The subjects in the research were taken using 
purposive sampling techniques and snowball sampling techniques. The subjects of the 
research were five single mother teachers aged 30-45 years, working as elementary school 
teachers (SD) and having children aged 2-13 years. Analysis of the research used content 
analysis data. The results showed that single mother teacher's emotional regulation 
involved the process of monitoring, then evaluating, modifying, and re-evaluating emotions 
because the subjects still had difficulty finding the right regulation strategy, so other factors 
were needed such as social support, professionalism, religiosity, reducing multitasking, and 
social comparison. Further research is recommended to conduct longer observations of 
subject interactions both at school and at home, more in-depth interviews, increase the 
number of subjects, expand the location and criteria of the subjects, such as single mother 
teachers at the junior high or high school level who teach at junior high or high school. 
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1. Introduction 
One	of	the	successes	of	national	education	is	that	the	implementation	of	education	in	schools	

itself	must	be	carried	out	effectively.	The	relationship	and	quality	of	learning	require	a	teacher	who	
can	work	professionally	(Devi	et	al.,	2023;	Gunawan	et	al.,	2020).	Teachers	who	have	very	strong	
beliefs	will	be	better	able	to	organize	and	plan	learning	by	applying	newer	technology	to	meet	the	
needs	of	the	students	being	taught	and	will	use	all	their	potential	to	improve	student	success	(Wigati,	
2018).	 Moreover,	 elementary	 school	 teachers	 have	 a	 very	 important	 role	 in	 shaping	 student	
character,	 also	 required	 to	 understand	 all	 subjects,	 be	 responsible	 for	 delivering	 material	
interactively	 and	 enjoyably,	 guide	 students	 in	 solving	 problems	 in	 learning	 materials,	 create	 a	
learning	curriculum	by	the	development	of	the	education	system,	can	help	students	in	developing	
academic	skills	and	become	role	models	for	students	both	in	terms	of	behavioral	ethics,	dress,	and	
speech	(Tanjung	et	al.,	2021;	Yestiani	&	Zahwa,	2020;	Annisa	et	al.,	2020;	Yestiani	&	Zahwa,	2020).	

According	 to	 the	 Indonesian	 Ministry	 of	 Education	 and	 Culture	 (2023),	 statistical	 data	 on	
teachers	at	 the	Elementary	School	(SD)	 level	spread	throughout	 Indonesia,	with	both	private	and	
public	teachers	totaling	1.48	million,	consisting	of	1.06	million	female	teachers,	while	416,817	male	
teachers.	Based	on	these	data,	 there	are	more	female	Elementary	School	(SD)	teachers	than	male	
teachers,	this	makes	women	who	are	married	participate	in	activities	to	help	improve	and	prosper	
the	family	economy	and	also	have	obligations	that	must	be	fulWilled,	namely	taking	care	of	household	
chores.		

However,	the	responsibility	becomes	heavier	if	the	female	teacher	is	a	single	mother.	A	single	
mother	is	a	woman	who	becomes	a	single	parent	for	her	children	due	to	divorce	or	death	of	a	partner	
(Noviandari	&	Rini,	2023;	Utami	&	Hanani,	2018;	Riyanti	et	al.,	2023).	Women's	tasks	become	more	
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difWicult	 if	 they	become	single	parents	 (Devi	 et	 al.,	 2023;	Primayuni,	2019;	Kalingga	et	 al.,	 2021).	
Based	on	research	by	Harlianty	et	al	(2021),	Mohamad	et	al	(2020)	a	single	mother	who	is	divorced	
has	emotional	problems	such	as	disappointment,	anger,	and	sadness.	If	a	single	mother	is	unable	to	
control	her	negative	emotions,	it	will	have	an	impact	on	her	child	(Hajal	&	Paley,	2020;	Paley	&	Hajal,	
2022).	Hasanah	 and	Retnowati	 (2017),	 Quchani	 et	 al	 (2021),	 Odis	 (2021)	 also	 said	 that	 a	 single	
mother	who	is	divorced	is	less	able	to	control	her	emotions	because	they	are	in	a	state	of	adjusting	
to	the	impacts	caused	by	the	divorce.	Research	by	Utami	and	Hanani	(2018)	stated	that	the	impact	of	
divorce	between	a	single	mother	who	is	divorced	and	a	single	mother	who	is	divorced	is	that	a	single	
mother	who	 is	 divorced	 still	 expects	money	 from	her	 ex-husband,	while	 a	 single	mother	who	 is	
divorced	is	more	independent	and	a	single	mother	who	is	divorced	who	has	children	will	be	stronger	
to	Winance	their	children's	education	alone	and	there	are	no	complaints	from	single	mothers	who	are	
divorced.	

30-45	single	mothers	are	people	who	are	in	early	adulthood,	it	are	expected	to	be	able	to	play	
new	roles,	such	as	the	role	of	husband	and	wife,	managing	the	household,	giving	birth	and	educating	
children,	determining	jobs	and	breadwinners.	In	addition	to	being	able	to	play	new	roles,	individuals	
in	early	adulthood	are	also	expected	to	be	able	to	develop	new	attitudes,	desires,	and	values	through	
the	tasks	at	this	stage	of	development.	Early	adulthood	social	development	is	the	peak	of	adult	social	
development	(Hurlock,	2003;	Putri,	2019).	A	single	mother	who	is	divorced	and	has	children	aged	2-
13	years	will	have	a	great	responsibility	to	educate	children	so	that	children	can	grow	and	develop	
optimally.	 According	 to	 Hurlock	 (1990),	 the	 childhood	 stage	 consists	 of	 two,	 namely	 the	 early	
childhood	 stage	 (2-6	 years)	 and	 the	 late	 childhood	 stage	 (6-13	 years).	 Early	 childhood	 often	
experiences	 behavioral	 problems,	 such	 as	 stubbornness,	 disobedience,	 negativity,	 tantrums,	
nightmares,	envy,	and	so	on	(Palintan,	2020).	At	this	stage	children	are	in	a	group	learning	period,	
exploring,	asking	questions,	imitating,	and	being	creative.	Late	childhood	is	a	transition	period	from	
childhood	to	adolescence,	at	this	time	children	have	begun	to	learn	to	get	along	with	their	peers	at	
school	(Miftahul,	2015;	Segundo-marcos	et	al.,	2022).	In	childhood,	one	of	the	traits	that	appears	in	
children	is	imitation.	As	a	parent,	so	that	your	child	can	grow	and	develop	well,	you	should	be	able	to	
set	a	good	example	or	model	for	y	our	child	(Sulistia	et	al.,	2023;	Razi	et	al.,	2018;	Hefner	et	al.,	2018).	

Too	many	roles	borne	by	single	mother	teachers	who	teach	in	Elementary	Schools	(SD)	make	
them	have	to	take	care	of	the	economy,	take	care	of	all	the	burden	of	school	work,	teach,	educate	
students,	take	care	of	all	household	and	child	needs,	be	lonely,	face	all	problems	that	occur	alone,	
educate	and	care	 for	children	alone	without	any	help	 from	a	partner	 (Layliyah,	2018).	The	many	
problems	and	the	many	burdens	of	tasks	borne	or	shouldered	by	single	mother	teachers	who	teach	
in	Elementary	Schools	 (SD)	cause	 these	 teachers	 to	 feel	more	stressed	 than	couples	who	are	still	
intact	 (Hutasoit	 &	 Brahmana,	 2021;	 Prakke	 et	 al.,	 2020).	 This	 causes	 single	 mother	 teachers	 to	
experience	changes	that	can	cause	problems	such	as	affecting	teacher	performance	both	in	teaching	
and	doing	assignments	(Utami	&	Putra,	2020;	Habel	&	Prihastuti,	2019;	Sabila	&	Aulia,	2019;	Busti	et	
al.,	2023;	Dronkers	et	al.,	2017),	affects	the	 interaction	between	teachers	and	students	which	can	
result	in	a	lack	of	closeness	between	them	and	a	lack	of	ability	to	respond	to	class	challenges	calmly	
and	wisely	 (Tarantul	&	Berkovich,	 2024;	 Rahmawati	&	 Saptandari,	 2020)	 and	 being	 less	 able	 to	
regulate	or	control	their	emotions	(Pusvitasari	&	Yuliasari,	2021;	Amelasasih,	2021;	Erinasari	et	al.	
2023;	Sembiring	&	Tarigan,	2022),	therefore	it	is	important	for	single	mother	teachers	to	have	good	
emotional	regulation	skills	in	facing	post-divorce	challenges,	whether	they	are	left	by	their	husbands	
or	those	who	experience	divorce	(Julia	et	al.,	2019;	Hasanah	&	Widuri,	2024;	Mariana	et	al.,	2022).		

Regulation	Emotional	 is	 a	 series	 of	 processes	 in	which	 emotions	 are	 regulated	 according	 to	
individual	goals,	either	automatically	or	controlled,	consciously	or	unconsciously,	and	involves	many	
components	that	work	continuously	over	time.	(Gross,	2002;	Gross	&	Thompson,	2007;	Gross	&	John,	
2003;	 Butler	 et	 al.,	 2007;	 Quirk	 &	 Beer,	 2006;	 Coo	 et	 al.,	 2020;	 Pirsoul	 et	 al.,	 2023).	 Gross	 and	
Thompson	 (2007)	 also	mentioned	 three	 aspects	 of	 emotional	 regulation	 consisting	 of	 aspects	 of	
monitoring	emotions,	aspects	of	transmitting	emotions,	and	aspects	of	modifying	emotions.	Factors	
that	inWluence	emotional	regulation	to	run	well	such	as	gender,	age,	education	level,	income,	social	
support,	not	having	chronic	diseases,	and	chronic	stress	(Bonanno	et	al.,	2006).	If	these	factors	are	
not	met,	single	mother	teachers	will	tend	to	be	more	emotional,	like	to	keep	things	to	themselves,	
cover	up	all	problems,	experience	various	pressures,	sad	or	happy	experiences	and	events	so	that	
they	 have	 a	 very	 big	 impact	 on	 single	 mother	 teachers	 when	 raising	 children	 and	 teaching	 in	
Elementary	Schools	(Nursanti	et	al.,	2021;	Jacobs,	2023).		
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Regulation	Emotional	 in	single	mother	teachers	needs	to	be	done	so	that	they	can	handle	all	
problems	 and	 be	 implemented	 properly.	 Emotional	 regulation	 also	 plays	 an	 important	 role	 in	
teaching	performance	and	teacher	interactions,	especially	for	single	mother	teachers	who	teach	in	
elementary	schools.	The	ability	of	teachers	to	manage	their	emotions	effectively	has	a	direct	impact	
on	the	quality	of	interactions	with	students.	Teachers	who	are	able	to	manage	their	emotions	tend	to	
create	 a	 positive	 and	 supportive	 classroom	 atmosphere.	 With	 effective	 emotional	 regulation,	
teachers	can	respond	to	classroom	challenges	calmly	and	wisely,	so	that	students	feel	safer,	increase	
focus	and	motivation	to	actively	participate	in	the	learning	process.	This	not	only	strengthens	the	
teacher-student	 relationship	 but	 also	 increases	 the	 effectiveness	 of	 learning	 and	 builds	 an	
environment	that	is	conducive	to	children's	development	(Tarantul	&	Berkovich,	2024).	

	The	contribution	of	this	research	is	that	it	is	expected	to	be	used	as	information	for	schools	to	
provide	understanding	and	relief	for	single	mother	teachers	so	that	they	are	not	too	burdened	with	
schoolwork,	do	not	neglect	to	tell	about	being	a	mother	and	father	to	their	children	and	the	Windings	
of	this	research	can	provide	valuable	information	for	counselors	in	facilitating	student	development	
by	taking	into	account	their	 family	backgrounds,	especially	for	students	raised	by	single	mothers.	
Based	on	the	explanation	above,	 the	purpose	of	 this	research	 is	 to	determine	the	description	and	
identify	factors	of	emotional	regulation	in	single	mother	teachers.	The	research	questions	can	be:	(1)	
What	is	the	description	of	emotional	regulation	in	single	mother	teachers?	(2)	What	are	the	factors	
that	inWluence	emotional	regulation	in	single-mother	teachers?.	

2. Method 
This	research	aims	to	determine	the	description	and	factors	causing	the	emotional	regulation	of	

single-mother	teachers.	Therefore,	this	study	uses	a	qualitative	approach	because	this	method	allows	
for	in-depth	data	collection	through	interviews	and	observations.	To	analyze	the	collected	data,	this	
study	 also	 uses	 qualitative	 content	 analysis.	 Creswell	 (2015)	 said	 that	 qualitative	 research	 is	 a	
method	used	to	explore	and	understand	a	symptom	in-depth,	which	usually	uses	an	interview	and	
observation	system	for	research	participants	to	obtain	the	information	desired	by	the	researcher.	
The	research	approach	in	this	qualitative	method	uses	a	phenomenological	approach.	According	to	
Creswell	(2015),	the	phenomenological	approach	is	an	approach	to	describe	the	meaning	of	a	 life	
experience	 of	 several	 people	 about	 a	 concept	 or	 phenomenon.	 The	 research	 uses	 a	 purposive	
sampling	 technique,	 namely	 a	 technique	 used	 to	 determine	 research	 participants	 in	 qualitative	
methods	by	determining	certain	criteria	that	must	be	met	by	individuals	who	will	become	research	
participants	(Sugiyono,	2019).	This	research	also	uses	the	snowball	sampling	technique.	According	
to	Sugiyono	(2019),	snowball	sampling	is	a	data	source	sampling	technique,	that	is	initially	small,	but	
over	time	it	becomes	large.		

This	research	took	Wive	single	mother	teachers	with	several	criteria,	namely	age	30-45	years,	
having	children	aged	2-13	years,	being	a	single	mother	due	to	divorce	for	more	than	1	year,	and	has	
worked	 as	 an	 elementary	 school	 teacher	 in	 Sokaraja	 sub-district	 for	 more	 than	 5	 years.	 The	
researcher	used	a	signiWicant	person	to	help	provide	information	related	to	the	subject's	condition,	
the	selection	of	a	signiWicant	person	is	someone	who	has	been	approved	by	the	subject	and	has	a	close	
bond	or	relationship	with	the	subject.	The	main	method	of	data	collection	in	this	research	is	semi-
structured	 interviews	and	 is	 strengthened	by	non-participant	observation.	The	researcher	 in	 this	
research	has	prepared	an	interview	guideline	which	will	later	be	asked	of	each	subject	and	developed	
during	 the	 interview.	The	 researcher	will	 conduct	non-participant	observation	or	not	be	directly	
involved	 in	 the	 lives	of	 single	mother	 teachers.	This	 research	used	content	analysis,	 this	analysis	
technique	is	an	analysis	that	refers	to	words,	meanings,	images,	symbols,	or	themes	communicated	
by	the	text	(Creswell,	2015).		

Researchers	use	 credibility,	 dependability,	 and	 certainty/conWirmability.	 To	 obtain	 a	 level	 of	
trust	in	this	research,	the	author	uses	a	member	check.	Helaluddin	and	Wijaya	(2019)	said	that	in	
checking	 the	 validity	 of	 data,	 a	 qualitative	 researcher	 can	 do	 it	 with	 a	member	 check.	 Not	 only	
member	checks,	this	research	also	uses	triangulation	techniques.	Triangulation	is	checking	data	or	
re-checking	data	 from	data	 that	has	been	obtained	 (Helaluddin	&	Wijaya,	2019),	 in	 this	 research	
triangulation	techniques,	used	are	source	triangulation	and	triangulation	method.	
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3. Results and Discussion 

3.1. Description of Emotional Regulation in Single Mother Teachers 

3.1.1. Emotions Monitoring 
Single	mothers	initially	face	various	emotions,	such	as	sadness,	shock,	inferiority,	anxiety	about	

the	future,	and	confusion	after	being	left	by	their	husbands.	These	feelings	arise	from	the	loss	of	a	
partner,	the	responsibility	of	raising	children,	and	economic	difWiculties.	They	often	remember	past	
memories,	cry,	feel	jealous	of	complete	families,	or	feel	insecure.	Some	are	even	worried	that	their	
children	will	be	bullied	or	inWluenced	by	their	surroundings.	In	addition,	the	dominant	emotions	are	
sadness	and	anger,	where	mothers	often	 feel	 frustrated	due	 to	 fatigue	and	heavy	burdens.	These	
feelings	are	also	seen	through	physical	responses	such	as	crying,	sighing,	or	clenching	their	Wists.	

	“I	think	it’s	more	dominant	after	that,	my	emotions	are	more	triggered	because	I	feel	tired	
and	also	have	my	own	burdens,	so	I	often	get	angry”	(DWP,	Subject	1)	

	“Sometimes	my	emotions	are	also	unstable	now,	I	think	I	get	angry	more	often”	(UMM,	
Subject	2)		

“I	often	get	angry	and	I	often	feel	sad	by	myself,	sis”	(NSR,	Subject	3)		

“I	used	to	always	want	to	get	angry”	(TJJ,	Subject	4)		

“I	feel	like	I	often	get	angry	now,	sis,	especially	when	I’m	tired”	(EKK,	Subject	5)		

However,	 single	mothers	are	able	 to	 Wind	happiness	 in	 simple	moments,	 such	as	 joking	with	
coworkers	or	enjoying	the	cuteness	of	their	children.	Gathering	with	friends	and	seeing	their	children	
happy	is	a	solace	and	helps	them	forget	the	burdens	they	feel	for	a	moment.	Observations	show	that	
their	 emotions	 are	 clearly	 depicted	 through	 facial	 expressions,	 tone	 of	 voice,	 and	 body	 gestures.	
When	faced	with	challenges,	they	often	show	gloomy	or	upset	expressions,	but	moments	of	happiness	
are	reWlected	through	smiles	and	sparkling	eyes.	Overall,	life	as	a	single	mother	is	full	of	emotional	
challenges,	from	losing	a	partner	to	managing	a	family.	However,	they	are	still	able	to	live	their	days	
by	Winding	happiness	in	social	relationships	and	closeness	with	their	children.	

3.1.2. Emotions Monitoring 
This	 study	 shows	 two	 patterns	 of	 negative	 emotional	 responses	 in	 subjects:	 expressing	

emotions	or	 covering	up	emotions.	Some	subjects	expressed	 feelings	of	anger	or	 sadness	openly,	
while	others	tended	to	hold	back	their	emotional	expressions,	although	they	were	still	visible.	To	
manage	emotions,	 subjects	drew	closer	 to	God,	prayed,	 asked	 for	 forgiveness,	 and	did	 relaxation	
activities	 such	 as	 walking	 or	 meditation.	 However,	 single	 mother	 teachers	 still	 had	 difWiculty	
controlling	their	emotions	so	that	the	impact	was	seen	in	the	difWiculty	of	dividing	time	to	accompany	
their	children	in	studying,	as	well	as	venting	anger	on	their	children.	Some	subjects	even	admitted	to	
feelings	of	hopelessness	and	selWishness,	 indicating	 that	 their	emotions	were	often	poured	out	on	
their	children	or	their	work.	

"Yes,	I	often	get	angry,	sometimes	it's	to	my	children,	especially	since	my	two	children	are	
being	naughty,	I	usually	get	provoked	by	my	emotions,	and	also	sometimes,	if	I'm	tired,	
sometimes	I	get	angry	at	my	younger	sibling	by	speaking	with	a	high	intonation"	(DWP,	
Subject	1)	

"I	get	angry	more	often	at	my	children,	sometimes	this	one,	the	other	one	like	that,	and	
sometimes	I'm	tired	and	my	thoughts	are	all	kinds	of	things,	and	then	the	added	bonus	is	
that	my	children	are	cranky,	cranky	but	they	don't	shut	up"	(UMM,	Subject	2)	

"But,	Sis,	if	I'm	really	tired,	usually	all	my	children	get	angry	at	me,	but	the	one	who	gets	
angry	the	most	is	my	youngest	child"	(NSR,	Subject	3)	

"In	the	past,	I	always	wanted	to	get	angry,	so	the	target	was	the	children,	so	the	impact	on	
the	children	was	extraordinary"	(TJJ,	Subject	4)	
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"I	feel	like	I	often	get	angry	now,	especially	when	I'm	tired,	I	deVinitely	will	venting	my	
emotions	to	my	youngest	child.”	(EKK,	Subject	5)	

“When	I’m	in	trouble,	I	also	tend	to	be	emotional,	I	want	to	get	angry	at	everything”	(EKK,	
Subject	5)	

3.1.3. Emotions Modifications 
All	Wive	subjects	were	able	to	transform	negative	emotions,	such	as	sadness,	anxiety,	and	despair,	

into	motivation	to	live	their	lives	for	the	future	of	their	children.	They	tried	to	rise	by	improving	their	
attitudes	and	seeking	wisdom	from	difWicult	situations.	Most	showed	optimism	in	raising	children,	
although	economic	pressure	was	an	obstacle	for	two	subjects.	They	kept	trying	to	rise,	relying	on	
hope	for	their	children.	When	faced	with	problems	due	to	emotions,	all	subjects	tried	to	resolve	them	
by	apologizing	and	discussing	the	problem,	realizing	the	importance	of	maintaining	family	harmony	
even	in	difWicult	times.	Overall,	they	were	able	to	transform	negative	emotions	into	positive	actions,	
although	economic	challenges	and	pessimism	sometimes	arose.		

"My	thinking	is	to	try	to	be	better	and	better	even	though	sometimes	in	the	middle	of	it	
there	is	a	feeling	of	giving	up"	(DWP,	Subject	1)	

"I	am	often	very	anxious	about	my	child's	future	but	I	keep	thinking	that	I	have	to	be	more	
enthusiastic	and	have	to	try	harder	to	Vinance	all	the	dreams	that	my	child	wants"	(UMM,	
Subject	2)	

"Yesterday	I	was	sad	all	the	time,	Sis,	related	to	my	husband,	I	thought	why	am	I	sad	all	
the	time,	so	I	try	to	Vix	my	wrong	attitude	if	I	continue	like	this,	what	will	happen	to	my	
children	and	their	future"	(NSR,	Subject	3)	

"To	motivate	them	more	towards	their	children,	how	can	I	be	a	good	Vigure	for	them	and	
can	help	them	achieve	their	dreams.	I	feel	that	now	I	am	enthusiastic	to	raise	and	educate	
my	children	well"	(TJJ,	Subject	4)	

"If	asked,	I	still	remember	and	sometimes	I	am	still	sad,	but	if	I	continue	to	be	like	that,	it's	
the	same	as	being	selVish	towards	my	children,	so	I	have	to	be	enthusiastic	and	rise	up	for	
the	children"	(EKK,	Subject	5)	

3.2. Factors Influencing Emotional Regulation in Single Mother 
Teachers 

3.2.1. Social Support 
Social	support	greatly	helped	the	Wive	subjects	 in	facing	life	as	single	mothers.	They	received	

support	 from	 various	 parties,	 including	 their	 nuclear	 families,	 co-workers,	 and	 their	 husbands'	
families.	The	nuclear	 families	provided	emotional,	 instrumental,	and	informative	support,	helping	
both	materially	and	morally.	

"Thank	God,	my	family	has	helped	me	a	lot,	they	have	helped	me	a	lot,	they	have	helped	
me	in	terms	of	material,	they	have	directly	shared	a	lot	of	things	with	me,	my	family	has	
given	everything	to	me	and	my	child"	(DWP,	Subject	1)	

"My	sister	always	supports	me,	but	not	completely	Vinancially"	(UMM,	Subject	2)	

"My	parents	always	support	me	because	my	parents	and	I	live	very	close	together"	(NSR,	
Subject	3)	

"Another	way	I	do	it	is	sometimes	I	share	my	feelings	with	friends	I	trust	or	who	talk	to	
my	mother,	they	always	help	me"	(TTJ,	Subject	4)	

"Thank	God,	my	parents	always	help	me	in	various	ways,	I	am	very	grateful.	From	material	
assistance,	energy	and	so	on”	(EKK,	Subject	5)	
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Co-workers	also	provide	similar	 support,	 such	as	permission	when	 there	are	problems	with	
children	and	moral	support.	Support	from	the	husband's	family,	although	not	intense,	is	still	there	in	
the	form	of	emotional	attention.	All	subjects	and	their	signiWicant	others	agree	that	social	support	
reduces	the	burden	of	work	and	emotions,	allowing	subjects	to	recover	and	balance	their	emotions.	
This	shows	the	importance	of	support	from	those	around	them	in	overcoming	challenges	as	a	single	
mother.	

3.2.2. Religiosity 
Religiosity	has	a	signiWicant	effect	on	the	emotional	management	of	subjects	after	being	left	by	

their	husbands.	Two	subjects	reported	a	decrease	in	religiosity	due	to	fatigue	and	lack	of	enthusiasm,	
which	affected	their	worship.	One	of	them	said	that	her	enthusiasm	for	worship	decreased	after	she	
no	longer	had	a	husband,	and	often	fell	asleep	because	she	was	tired.	 In	contrast,	 the	other	three	
subjects	reported	an	increase	in	religiosity,	such	as	routinely	performing	obligatory	prayers,	sunnah	
prayers,	sunnah	fasting,	dhikr,	and	praying.	One	of	the	subjects	also	followed	breathing	exercises	and	
joined	an	online	religious	study	group.	This	shows	that	 increasing	their	closeness	to	God	through	
religious	activities	helps	them	manage	their	feelings	and	overcome	emotional	challenges	after	their	
husbands	leave.	

"In	my	opinion,	now,	yes,	ma'am,	I	often	pray	at	night	asking	for	guidance	from	Allah	to	
help	me	solve	all	the	problems	I	face"	(UMM,	Subject	2)	

"Also,	now	I	am	closer	to	Allah,	I	often	pray	sunnah	prayers	and	don't	forget	obligatory	
prayers.	I	also	often	fast	sunnah"	(EKK,	Subject	5)	

"After	my	husband	died,	I	also	followed	breathing	exercises	every	Friday	via	zoom,	I	also	
joined	the	group	too.	In	this	group,	many	tips	and	studies	are	shared"	(TTJ,	Subject	4)	

3.2.3. Profesional 
Four	 subjects	 revealed	 that	 fatigue	 and	personal	 problems	 affected	 their	 professionalism	as	

teachers.	When	they	had	a	lot	on	their	minds,	they	often	lost	focus,	vented	their	emotions	on	students,	
and	sometimes	asked	permission	to	be	late	or	go	home	early	because	they	were	taking	care	of	their	
children.	Even	so,	they	tried	to	maintain	their	professionalism	by	realizing	their	limits	and	managing	
their	emotions.	

"Yes,	I	once	got	angry	but	the	children	were	like	talking	about	me	asking	me	to	ask	for	
forgiveness	so	the	children	warned	me	instead"	(NSR,	Subject	3)	

"Yes,	 I	was	 in	grades	3,	4,	5,	6,	 teaching	Banyumas	culture	and	suddenly	 I	went	blank,	
Mbak	 taught	 so	 I	wasn't	 100%,	what's	more	 I	was	 having	 problems	 and	my	 husband	
wasn't	there.	I	also	used	to	scold	the	5th	and	6th	graders”	(EKK,	Subject	5)	

“I	 used	 to	 feel	 that	 I	 was	 strict	 to	 the	 students,	 for	 example	 if	 they	 didn’t	 do	 their	
homework	I	would	get	angry,	now	I	get	angry	but	only	for	what,	it’s	just	to	intimidate	them	
but	in	my	heart	I	don’t	anymore”	(TTJ,	Subject	4)	

“To	be	honest,	I	often	asked	permission	to	be	late	and	go	home	early	because	my	child	was	
often	sick.	Several	times	my	little	child	also	refused	to	be	left	while	attending	school	in	
kindergarten	like	that”	(UMM,	Subject	2)	

3.2.4. Multitasking 
The	 Wive	 subjects	multitasked	 taking	 care	of	 the	household,	 children,	 and	other	work,	which	

caused	 fatigue	 and	 the	 emergence	 of	 angry	 emotions.	 Some	 felt	 it	 was	more	 difWicult	 after	 their	
husbands	left,	while	one	subject	reduced	attention	to	housework	and	Winances	to	maintain	peace.	The	
more	 tasks	were	 done,	 the	 higher	 the	 fatigue	 and	 anger,	 but	 reducing	 the	 burden	 could	 reduce	
negative	emotions.		

"because	we	are	tired	of	taking	care	of	everything	from	being	a	housewife	as	well	as	being	
a	 father	 Vigure	 for	 the	 children	 and	 replacing	 all	 their	 duties	 so	 there	 is	 a	 feeling	 of	
tiredness	sometimes	I	give	up"	(DWP,	Subject	1)	
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"I	am	not	alone,	if	in	the	past	there	was	a	husband	who	could	help	with	housework	we	
could	work	together	.....	But	for	now	I	am	really	alone	sis"	(UMM,	Subject	2)	

"When	I	had	a	husband,	 it	was	easier	 than	being	alone	now.	 If	a	single	parent	has	any	
problems,	especially	dealing	with	children's	problems,	they	must	be	alone	so	sometimes	
I	am	a	bit	troubled	and	tired	like	that"	(NSR,	Subject	3)	

"Usually	 the	 two	of	us	are	alone	 .....	usually	 I	 look	 for	additional	work	either	at	school,	
participating	in	monitoring	or	maybe	helping	to	take	care	of	things	like	that"	(EKK,	Subject	
5)	

3.2.5. Social Comparison 
Social	 comparison	affects	emotions	 in	different	ways.	Some	subjects	 feel	more	grateful	after	

comparing	themselves	to	people	who	face	more	difWicult	conditions.	However,	there	are	also	those	
who	feel	jealous	or	sad	when	they	see	other	people	who	are	more	complete	or	have	advantages.	The	
emotions	that	arise	depend	on	how	the	subject	views	the	comparison.	

"I	always	see	people	who	are	below	"oh	so	it	turns	out	that	person	is	the	same	as	us	but	
in	a	more	miserable	position"	(DWP,	Subject	1)	

"By	associating	with	people	whose	economy	 is	below	us	or	whose	problems	are	more	
severe	than	ours,	it	makes	me	very	grateful	that	I	am	still	in	a	better	stage"	(NSR,	Subject	
3)	

"Also,	seeing	other	families	who	have	fathers,	sometimes	I	am	also	jealous"	(UMM,	Subject	
2)	

The	psychological	dynamics	of	emotional	regulation	in	single	mother	teachers	are	as	follows:	

	
Figure	1.	Psychological	Dynamics	of	Emotional	Regulation	in	Single	Mother	Teachers	

3.3. Discussion 
Single-mother	 teachers	 can	 achieve	 emotional	 regulation	 if	 they	 can	 fulWill	 the	 aspects	 of	

emotional	 regulation	 consisting	 of	 monitoring	 emotions,	 evaluating	 emotions,	 and	 modifying	
emotions	(Gross	&	Thompson,	2007).	According	to	Gross	and	Thompson	(2007),	these	three	aspects	
are	the	process	of	emotional	regulation	starting	with	the	process	of	recognizing	and	understanding	
the	 emotions	 being	 experienced	 or	 what	 is	 called	 monitoring	 emotions,	 the	 second	 process	 is	
evaluating	emotions	which	use	strategies	to	regulate	and	control	emotions	and	the	last	process	is	
modifying	emotions	or	emotional	experiences	which	integrate	emotional	experiences	into	behavior	
and	self-knowledge.	In	the	Wirst	process,	namely	monitoring	emotions,	the	Wifth	single	mother	teacher	
can	understand	emotions	and	understand	the	entire	process	that	occurs	when	living	a	single	mother	
life,	 because	 at	 that	 time	 the	 single	 mother	 teacher	 will	 encounter	 various	 problems	 such	 as	

!

!
!

!

!

!

! !

!

!

!

!

!

!

!"#$%$C'$EF*

!

!"#A%#&'E
F#&%A#*%&+*

"!#A%&'E)*A%+A,!
&-.)+.AE!/0&A!
1*2&%!/+)0!
P'.45&-E!
"!S/*'&A&EE!.1!
)0&!&A)+'&!
P'.2&EE!)0*)!
.22T'E!

!"#A%#&'E
!,-./-A%&+*

"!U0&!+-P*2)!.1!
A&,*)+9&!&-.)+.AE!
"!:-.)+.A*5!
*22&P)*A2&!
"!:-.)+.A!
-*A*,&-&A)!*A%!
4*5*A2+A,!

!"#A%#&'E
F#M%1%2-A%#&'*

"!;&51<-.)+9*)+.A!
"!;&AE&!.1!
.P)+-+E-!
"!='.45&-<
E.59+A,!

H,CE$C-.#*
!"%/#.E$C-*
M$-%#"*
NCEO"P*
4".RO"P'!

SPCT"''$C-.#
'*

MCR$.#*
M/88CPE*

N/#E$E.'9$-%*

!

MCR$.#*
WC,8.P$'C-*

!

3-2A#*'E411R2A%&+E!"#A%#&-.ESR+/.-A%#&E%&ET%&+.REF#A8R*E
9R-28R*'!

;<"P<$"=*CT*
H,CE$C-.#*
!"%/#.E$C-*
$-*M$-%#"*
NCEO"P*
4".RO"P'!

>/R#".P*?.,$#F*

@/'A.-BC'*?.,$#F*

aCP9*WC##".%/"'*



Buletin Konseling Inovatif, 4(2), 2024, 190-203 

197	
	

economic,	loss,	children	being	bullied	by	their	friends,	children	asking	where	their	father	is	and	also	
parenting	problems.	This	is	to	research	conducted	by	Hasanah	and	Widuri	(2018),	Primayuni	(2019),	
Layliyah	 (2018),	 Chavda	 and	 Nisarga	 (2023)	 which	 states	 that	 single	 parents	 will	 experience	
problems	in	terms	of	Winances,	childcare,	and	interactions	with	the	surrounding	environment,	thus	
giving	rise	to	negative	emotions	in	the	form	of	being	devastated,	sad,	 inferior,	afraid,	anxious	and	
confused.	

These	problems	can	also	make	single	mother	teachers	angry	(Ikawati,	2020;	Reis	et	al.,	2018;	
Noviandari	 &	 Rini,	 2023;	 Hertz	 et	 al.,	 2021).	When	 emotional	 changes	 occur	 and	 single	mother	
teachers	 can	understand	emotions	and	 the	entire	process	 that	occurs,	 they	will	be	better	able	 to	
control	their	emotions	and	always	rise	from	their	negative	emotions.	In	line	with	Akbar's	research	
(2022),	there	is	the	involvement	of	awareness	of	emotions,	understanding	of	emotions,	acceptance	
of	emotions,	the	ability	to	control	impulsive	behavior	and	behave	according	to	the	desired	goals	when	
experiencing	negative	emotions,	and	the	ability	to	use	strategies	to	regulate	emotional	responses.	
Silaen	 and	 Dewi	 (2023)	 said	 that	 someone	 who	 has	 high	 emotional	 regulation	 will	 be	 able	 to	
understand	the	situation	and	be	able	to	change	their	thoughts	or	judgments	about	the	situation	they	
are	facing	positively,	resulting	in	a	positive	emotional	reaction.	If	the	Wirst	process	can	be	fulWilled,	
then	the	single	mother	teacher	can	evaluate	emotions,	this	second	process	is	used	to	Wind	out	how	to	
accept,	manage,	and	balance	emotions	to	reduce	the	impact	of	negative	emotions.	When	they	are	less	
able	to	manage	and	balance	their	emotions	when	faced	with	a	lot	of	pressure,	it	can	cause	the	teacher	
to	tend	to	vent	their	emotions	on	their	children	or	those	closest	to	them.	The	Windings	found	that	the	
Wive	single-mother	teachers	were	less	than	satisfactory	in	terms	of	evaluating	emotions	because	the	
subjects	still	often	vented	their	emotions	on	their	children,	 lacked	discipline	 in	working,	and	also	
lacked	focus	in	teaching.	

This	is	in	line	with	research	by	Fang	et	al.	(2024)	and	Bui	et	al.	(2022)	that	the	impact	of	work	
fatigue	 on	parent-child	 relationships	 can	 affect	 their	 ability	 to	manage	 emotions	 and	 can	 lead	 to	
unhealthy	behavior,	including	getting	angry	at	children.	to	Wandansari	(2019),	Mahmud	and	Fajri	
(2021),	Rahma	et	al	(2024),	and	Hundra	and	Septiana	(2020)	stated	that	everyone	has	a	different	
way	 of	 calming	 their	 emotions	 but	 the	 lack	 of	 precision	 in	 Winding	 and	 implementing	 emotional	
control	strategies	can	cause	a	person	to	vent	their	emotions	on	children	and	those	around	them.	Even	
according	 to	 Mak	 et	 al.	 (2020),	 and	 Satyaninrum	 and	 Habibah	 (2021)	 parental	 emotions	 affect	
children's	 behavior,	 especially	 if	 this	 behavior	 occurs	 in	 children	 aged	 2-13	 years,	 the	 child	will	
imitate	and	do	the	same	behavior,	namely	getting	angry.	Based	on	research	conducted	by	Paley	and	
Hajal	(2022),	Julaeha	and	Fathimatuzzahro	(2022),	Zimmer-gembeck	et	al.	(2022)	children	learn	to	
regulate	their	emotions	through	direct	observation	of	their	parents,	especially	mothers	in	the	case	of	
single-parent	 households.	 Poor	 emotional	 regulation	 in	 single	 mothers	 can	 lead	 to	 emotional	
disorders	 in	 children,	 resulting	 in	 issues	 such	 as	 difWiculties	 with	 emotional	 control,	 heightened	
sensitivity	 to	 minor	 problems,	 and	 challenges	 in	 expressing	 emotions.	 Additionally,	 the	 lack	 of	
effective	 emotional	 regulation	 can	 manifest	 as	 aggressive	 behavior	 in	 children,	 including	
rebelliousness	 and	 disobedience	 in	 response	 to	 emotional	 communication	 at	 home	 (Chavda	 &	
Nisarga,	2023;	Suh	&	Kang,	2020;	Ersan,	2019).	This	poor	regulation	can	have	long-term	effects	on	
children's	mental	health,	placing	them	at	a	higher	risk	of	experiencing	mental	health	problems	later	
in	life,	including	depression	and	anxiety	(Walker	et	al.,	2020;	Milojevich	et	al.,	2020;	Kamis,	2020).	

The	last	process	is	emotional	modiWication,	in	this	process,	it	explains	the	ability	of	single	mother	
teachers	 to	 change	 their	 emotions	 into	 self-motivation,	 increase	 optimism,	 and	 solve	 all	 their	
problems.	The	Wive	single-mother	teachers	were	able	to	change	these	emotions	into	motivation	and	
were	able	to	solve	problems	but	occasionally	felt	anxious	about	running	the	future	due	to	economic	
problems.	Scrimin	et	al.	 (2022)	also	said	 that	economic	problems	can	affect	well-being,	 including	
optimism	and	motivation	because	in	this	position	only	one	person	is	struggling	to	earn	a	living.	For	
the	process	 of	monitoring	 emotions,	 evaluating	 emotions	 and	modifying	 emotions	 to	 be	 fulWilled,	
factors	that	can	 inWluence	such	as	social	support	are	needed.	High	social	support	 from	the	people	
around	 them	will	 help	 them	 achieve	 self-well-being	 (Ickes	 et	 al.,	 2018).	 Social	 support	 is	 a	 very	
important	factor	for	someone	to	avoid	or	recover	from	stress.	Research	conducted	by	ArWianto	et	al.	
(2020)	 shows	 that	 support	 from	 family	 is	 the	 most	 important	 factor	 in	 helping	 women	 reduce	
emotions	and	work	stress.	The	family	is	the	closest	part	and	interacts	a	lot	with	the	individual	so	that	
it	can	directly	inWluence	the	development	of	the	individual	and	help	the	individual	overcome	all	their	
problems.		
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Another	factor	is	professionalism,	when	they	can	focus	on	their	roles	at	school,	female	teachers	
have	good	self-control,	which	helps	them	regulate	their	emotions,	especially	in	stressful	or	conWlict	
situations.	Gkonou	and	Miller	(2023),	and	Fiftyana	and	Sawitri	(2018)	said	that	high	professionalism	
correlates	with	better	emotional	stability.	The	many	responsibilities	and	problems	that	are	so	many	
cause	single	mother	teachers	to	be	less	disciplined	and	even	often	mix	personal	matters	with	school	
which	makes	 them	 not	 focused	 on	 teaching.	 Hamid	 (2017)	 Said	 that	 someone	who	 experiences	
unpleasant	 emotional	 experiences	 or	 when	 several	 conditions	 are	 considered	 unpleasant	 for	
someone,	 then	 someone	 tends	 to	 have	 no	 enthusiasm	 and	 is	 not	 focused	 on	 carrying	 out	 work	
activities.	Nansi	and	Utami	(2021)	also	said	that	if	someone	can	regulate	their	emotions,	then	that	
person	can	behave	appropriately	or	be	disciplined	in	living	their	life.		

Religiosity	can	also	be	an	inWluencing	factor	because	religious	single-mother	teachers	tend	to	
have	higher	levels	of	emotional	regulation.	In	line	with	research	conducted	by	Nursanti	et	al	(2021).	
Baker	et	al.	(2018),	and	Angelia	et	al.	(2020)	states	that	individuals	who	have	high	levels	of	religiosity	
can	carry	out	emotional	regulation	actions	well.	Able	to	manage	negative	emotions	in	themselves	by	
increasing	worship	and	 surrendering	 to	 the	 creator.	Hasanah	and	Widuri	 (2018)	 said	 that	 single	
mothers	can	live	their	lives	steadfastly	and	strongly	after	changing	their	minds	to	be	more	positive	
(cognitive	change)	that	everything	is	God's	destiny,	everything	will	have	a	way	and	life	must	continue	
for	the	sake	of	the	future	of	the	children.	Sarbini	et	al.	(2021)	also	said	that	religiosity	can	provide	a	
sense	of	security	and	conWidence	that	they	are	not	alone	in	facing	challenges,	which	can	increase	the	
ability	to	bounce	back	from	emotional	difWiculties.	

Another	factor	is	multitasking,	multitasking	is	a	condition	in	which	a	person	does	more	than	one	
task	or	activity	at	once,	which	can	have	positive	and	negative	impacts	on	performance,	mental	well-
being,	 and	 the	 individual's	 learning	 process.	 Multitasking	 too	 often	 can	 cause	 various	 negative	
impacts	on	health,	such	as	decreased	quality	of	work,	fatigue,	stress,	decreased	creativity,	decreased	
productivity,	and	impaired	memory	(Saylam	&	Incel,	2024;	Adler	&	Benbunan-Wich,	2015).	Someone	
who	multitasks	too	often	can	trigger	fatigue	in	the	body,	and	can	even	cause	emotional	(Kinari,	2023).	
Based	on	research	conducted	by	Anna	Katharina	in	2017,	it	was	proven	that	multitasking	can	harm	
mental	health,	and	multitasking	activities	can	affect	fatigue	and	emotional	tension	(Shin	&	Kemps,	
2020).	The	duration	of	multitasking	can	also	cause	anxiety	(Saylam	&	Incel,	2024).	

Understanding	 and	 managing	 social	 comparison	 properly	 is	 the	 key	 to	 achieving	 better	
emotional	 balance.	 This	 is	 by	 research	 by	 Yue	 et	 al.	 (2022)	 which	 states	 that	 different	 social	
comparisons	can	cause	positive	and	negative	emotions.	Downward	comparisons	can	increase	self-
esteem	 and	 produce	 positive	 emotions	 when	 individuals	 feel	 better	 than	 others,	 while	 upward	
comparisons	are	often	associated	with	negative	emotions	such	as	envy,	dissatisfaction,	or	feelings	of	
inferiority.	This	occurs	when	individuals	feel	they	cannot	reach	or	exceed	the	standards	they	see	in	
others.	The	 inability	 to	regulate	emotions	 triggered	by	social	comparison	can	 increase	 the	risk	of	
depression	 and	 anxiety,	 especially	 if	 individuals	 constantly	 feel	 inadequate	 compared	 to	 others	
(V´azquez	et	al.,	2023).	According	 to	Richmond	et	al.	 (2021),	and	NaWis	and	Kasturi	 (2023)	social	
comparison	is	closely	related	to	personality	which	can	affect	a	person's	emotional	regulation.	People	
with	neurotic	personalities	or	low	self-esteem	will	be	vulnerable	to	the	negative	impacts	of	social	
comparison	 and	 have	 difWiculty	 regulating	 their	 emotions.	 In	 contrast,	 those	 who	 have	 good	
emotional	regulation,	are	more	optimistic,	or	have	an	internal	locus	of	control	are	better	able	to	deal	
with	social	comparison	positively,	seeing	it	as	an	opportunity	to	grow.		

Based	on	the	results	of	the	discussion	above,	it	has	described	and	identiWied	factors	regarding	
emotional	regulation	in	single-mother	teachers,	especially	those	who	have	children	aged	2-13	years	
and	 teach	 in	 elementary	 schools.	 This	 research	 has	 limitations	 such	 as	 not	 conducting	 in-depth	
observations	of	 subjects	 either	 at	 school	or	 at	home,	not	 conducting	 in-depth	 interviews	 such	as	
limited	duration	and	interviews	in	exploring	information,	only	limited	to	the	Sokaraja	sub-district	
area	and	the	number	of	subjects	is	relatively	small	so	that.	

4. Conclusion 
This	research	comprehensively	describes	the	picture	of	emotional	regulation	in	single	mother	

teachers	and	includes	the	factors	that	inWluence	it.	The	results	of	the	research	revealed	that	single	
mother	 teachers	 still	 experience	 problems	 in	 using	 and	 Winding	 the	 right	 emotional	 regulation	
strategies,	because	they	have	carried	out	the	process	of	monitoring	emotions,	radiating	emotions,	
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and	modifying	emotions,	but	 the	 Wive	 subjects	 still	do	not	 fulWill	 it	 in	 terms	of	 releasing	emotions	
because	the	subjects	still	often	vent	their	emotions	to	their	children,	are	less	disciplined	in	working	
and	also	less	focused	in	teaching.	Factors	that	can	inWluence	so	that	these	negative	impacts	do	not	
occur	 again	 are	 social	 support,	 professionalism,	 religiosity,	 reducing	 multitasking,	 and	 social	
comparison.	
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Coo,	S.,	Garcıá,	M.	I.,	Prieto,	F.,	&	Medina,	F.	(2020).	The	role	of	interpersonal	emotional	regulation	on	maternal	mental	health.	
Journal	of	Reproductive	and	Infant	Psychology,	00(00),	1–19.	https://doi.org/10.1080/02646838.2020.1825657	

Creswell,	 J.	 W.	 (2015).	 Educational	 research.	 planning,	 conducting,	 and	 evaluating	 quantitative	 and	 qualitative	 research.	
Pearson-	Prentice	Hall.	

Devi,	A.	P.,	Wardani,	S.	Y.,	&	Christiana,	R.	(2023).	Pengaruh	regulasi	emosi	dan	pola	asuh	single	parent	terhadap	kenakalan	
remaja.	 Jurnal	 Bimbingan	 Dan	 Konseling,	 7(1),	 51–57.	
https://doi.org/http://prosiding.unipma.ac.id/index.php/SNBK/article/view/4674	

Dronkers,	 J.,	Veerman,	G.	M.,	&	Pong,	S.	 (2017).	Mechanisms	Behind	the	negative	 in2luence	of	single	parenthood	on	school	
performance :	 Lower	 teaching	 and	 learning	 conditions ?	 Journal	 of	 Divorce	 &	 Remarriage,	 58(7),	 471–486.	
https://doi.org/10.1080/10502556.2017.1343558	

Erinasari,	R.,	Pradana,	H.	H.,	&	Fatria,	N.	A.	E.	(2023).	Resiliensi	guru	pada	masa	pandemi	covid-19.	Jurnal	Psycho	Aksara,	1(1),	
107–112.	https://doi.org/http://ojs.unublitar.ac.id/index.php/pyschoaksara/article/view/755	

https://doi.org/10.1177/09731342231179017


Buletin Konseling Inovatif, 4(2), 2024, 190-203 

200	
	

Ersan,	C.	(2019).	Physical	aggression	,	relational	aggression	and	anger	in	preschool	children :	The	mediating	role	of	emotion	
regulation.	The	Journal	of	General	Psychology,	0(0),	1–25.	https://doi.org/10.1080/00221309.2019.1609897	

Fang,	Y.,	Luo,	J.,	Boele,	M.,	Windhorst,	D.,	Grieken,	A.	Van,	&	Raat,	H.	(2024).	Parent	,	child	,	and	situational	factors	associated	
with	 parenting	 stress :	 a	 systematic	 review.	 European	 Child	 &	 Adolescent	 Psychiatry,	 33(6),	 1687–1705.	
https://doi.org/10.1007/s00787-022-02027-1	

Fiftyana,	B.	S.,	&	Sawitri,	D.	R.	(2018).	Hubungan	antara	kecerdasan	emosional	dengan	organizational	citizenship	behavior	
(	OCB	)	pada	guru	sekolah	dasar	(	SD	)	negeri	di	kecamatan	Banyumanik	kota	Semarang.	Jurnal	Empati,	7(1),	397–405.	
https://doi.org/https://doi.org/10.14710/empati.2018.20256	

Gkonou,	C.,	&	Miller,	E.	R.	(2023).	Relationality	in	language	teacher	emotion	regulation :	Regulating	emotions	through	,	with	
and	for	others.	System,	115(4),	1–10.	https://doi.org/10.1016/j.system.2023.103046	

Gross,	 J.	 J.	 (2002).	 Emotion	 regulation:	 Affective,	 cognitive,	 and	 social	 consequences.	 Psychophysiology,	 39(20),	 281–291.	
https://doi.org/10.1002/9780470177334.ch3	

Gross,	 J.	 J.,	 &	 John,	 O.	 P.	 (2003).	 Individual	 differences	 in	 two	 emotion	 regulation	 processes:	 Implications	 for	 affect,	
relationships,	 and	 well-being.	 Journal	 of	 Personality	 and	 Social	 Psychology,	 85(2),	 348–362.	
https://doi.org/10.1037/0022-3514.85.2.348	

Gross,	J.	J.,	&	Thompson,	R.	A.	(2007).	Emotion	regulation:	Conceptual	foundations.	In	Handbook	of	emotion	regulation.	Guilford	
Press.	

Gunawan,	I.	G.	D.,	Pranata,	Paramarta,	I.	M.,	Mertayasa,	I.	K.,	Pustikayasa,	I.	M.,	&	Widyanto,	I.	P.	(2020).	Peningkatan	mutu	
kompetensi	 guru	 sekolah	 dasar	 dalam	 menyongsong	 3ra	 society	 5.0.	 Jurnal	 Psikologi	 Pendidikan,	 2(1),	 15–30.	
https://doi.org/https://doi.org/10.33363/sn.v0i0.34	

Habel,	M.	B.	P.	P.,	&	Prihastuti.	(2019).	Hubungan	antara	kecerdasan	emosional	dengan	kon2lik	peran	ganda	pada	guru	wanita	
di	 kota	 Surabaya.	 Jurnal	 Psikologi	 Pendidikan	 Dan	 Perkembangan,	 1(2),	 94–99.	
https://doi.org/https://journal.unair.ac.id/JPPP@hubungan-antara-kecerdasan-emosional-dengan-kon2lik-peran-
ganda-pada-guru-wanita-di-kota-surabaya-article-4799-media-53-category-10.html	

Hajal,	N.	J.,	&	Paley,	B.	(2020).	Parental	emotion	and	emotion	regulation:	A	critical	target	of	study	for	research	and	intervention	
to	 promote	 child	 emotion	 socialization.	 Developmental	 Psychology,	 56(3),	 403–417.	
https://doi.org/https://doi.org/10.1037/dev0000864	

Hamid,	 A.	 (2017).	 Guru	 professional.	 Al-Falah:	 Jurnal	 Ilmiah	 Keislaman	 Dan	 Kemasyarakatan,	 17(2),	 274–285.	
https://doi.org/https://doi.org/10.47732/alfalahjikk.v17i2.26	

Harlianty,	R.	A.,	Wilantika,	R.,	Agustin,	V.,	&	Sutinah.	(2021).	Strategi	coping	pada	single	mother	yang	bercerai.	Journal	Psikologi	
Aisyah,	 3(2),	 149–160.	
https://doi.org/https://journal.aisyahuniversity.ac.id/index.php/JPY/article/view/STRATEGICOPING	

Hasanah,	 T.	 D.	 U.,	 &	Widuri,	 E.	 L.	 (2018).	 Regulasi	 emosi	 pada	 ibu	 single	 parent.	 Jurnal	 Psikologi	 Integratif,	 2(1),	 86–92.	
https://doi.org/https://doi.org/10.14421/jpsi.2014.%25x	

Hasanah,	 T.	 D.	 U.,	 &	Widuri,	 E.	 L.	 (2024).	 Regulasi	 emosi	 pada	 ibu	 single	 parent.	 Jurnal	 Psikologi	 Integratif,	 2(1),	 86–92.	
https://doi.org/10.14421/jpsi.2014.%x	

Hasanah,	U.,	&	Retnowati,	S.	(2017).	Dinamika	resiliensi	 ibu	single	parent	dengan	anak	tuna	ganda.	Gajah	Mada	Journal	Of	
Psychology,	3(3),	151–161.	https://doi.org/10.22146/gamajop.44106	

Hefner,	D.,	Knop,	K.,	 Schmitt,	S.,	&	Vorderer,	P.	 (2018).	Rules ?	Role	model ?	Relationship ?	The	 impact	of	parents	on	 their	
children	 ’	 s	 problematic	 mobile	 phone	 Involvement.	 Media	 Psychology,	 00(00),	 1–27.	
https://doi.org/10.1080/15213269.2018.1433544	

Helaluddin,	H.	W.	(2019).	Analisis	data	kualitatif.	Sekolah	Tinggi	Theologia	Jaffray.	

Hundra,	G.	F.,	&	Septiana,	E.	(2020).	Kontribusi	regulasi	emosi	orang	tua	terhadap	regulasi	diri	remaja	melalui	peran	mediasi	
pola	 asuh	 orang	 tua.	 Provitae	 Jurnal	 Psikologi	 Pendidikan,	 13(2),	 42–62.	
https://doi.org/https://doi.org/10.24912/provitae.v13i2.9648	

Hurlock,	E.	.	(1990).	Developmental	psychology:	A	lifespan	approach	(terjemahan	oleh	Istiwidayanti).	Erlangga.	

Hurlock,	E.	B.	(2003).	Psikologi	Perkembangan.	Erlangga.	

Hutasoit,	I.	T.	M.	br,	&	Brahmana,	K.	M.	B.	(2021).	Single	mother	role	in	the	family.	Education	and	Social	Sciences	Review,	2(1),	
27–34.	https://doi.org/https://doi.org/10.29210/07essr208800	

Ickes,	S.	B.,	Wu,	M.,	Mandel,	M.	P.,	&	Roberts,	A.	C.	(2018).	Associations	between	social	support	,	psychological	well	-	being	,	
decision	making	,	empowerment	,	infant	and	young	child	feeding	,	and	nutritional	status	in	Ugandan	children	ages	0	to	
24	months.	Maternal	and	Child	Nutrition,	14(1),	1–11.	https://doi.org/10.1111/mcn.12483	

Ikawati,	A.	(2020).	Kekerasan	ibu	single	parents	terhadap	anak	(Studi	fenomenologi	pada	keluarga	ibu	single	parents	di	kota	
Malang).	Jurnal	Psikologi	Dan	Kesehatan	Mental,	2(1),	1–20.	https://doi.org/https://doi.org/10.33024/mnj.v5i1.7599	

Jacobs,	C.	(2023).	Parental	educational	support	to	adolescents :	Exploring	the	role	of	emotional	capital	in	low-income	single-
mother	 families	 in	 South	 Africa.	 South	 African	 Journal	 of	 Education,	 43(2),	 1–9.	
https://doi.org/https://doi.org/10.15700/saje.v43n2a2217	Parental	

Julaeha,	 E.,	 &	 Fathimatuzzahro,	 A.	 (2022).	 Dampak	 pola	 asuh	 single	 parent	 terhadap	 minat	 belajar	 anak.	 Prophetic :	
Professional,	Empathy,	Islamic	Counseling	Journal,	5(1),	51–60.	https://doi.org/10.24235/prophetic.v5i1.11171	

https://doi.org/https://doi.org/10.14421/jpsi.2014.%25x


Buletin Konseling Inovatif, 4(2), 2024, 190-203 

201	
	

Julia,	H.,	 Jarnawi,	&	 Indra,	 S.	 (2019).	 Pola	 pengasuhan	pada	 konteks	 kematangan	 emosional	 ibu	 single	 parent.	 Indonesian	
Journal	of	Counseling	&	Development,	1(1),	31–49.	https://doi.org/https://doi.org/10.32939/ijcd.v1i1.370	

Kalingga,	Q.	R.	H.,	Falahiyati,	N.,	&	Sirait,	A.	R.	(2021).	Dampak	psikologis	perempuan	sinlgle	parent	korban	kekerasan	dalam	
rumah	 tangga.	 Jurnal	 Penelitian	 Pendidikan	 Sosial	 Humaniora,	 6(2),	 90–96.	
https://doi.org/https://doi.org/10.32696/jp2sh.v6i2.988	

Kamis,	C.	(2020).	The	long-term	impact	of	parental	mental	health	on	children	’	s	distress	trajectories	in	adulthood.	Society	and	
Mental	Health,	00(0),	1–15.	https://doi.org/10.1177/2156869320912520	

Kementerian	 Pendidikan	 dan	 Kebudayaan	 Indonesia.	 (2023).	 Data	 Statistik	 Kementerian	 Pendidikan	 dan	 Kebudayaan	
Indonesia.	KEMDIKBUD.	

Kinari,	D.	S.	(2023).	Burnout:	kirain	lelah	biasa,	ternyata	lelah	^isik,	mental,	dan	emosional.	Anak	Hebat	Indonesia.	

Layliyah,	 Z.	 (2018).	 Perjuangan	 hidup	 single	 parent.	 Jurnal	 Sosiologi	 Islam,	 3(1),	 88–102.	
https://doi.org/https://doi.org/10.15642/jsi.2013.3.1.%25p	

Mahmud,	&	Fajri,	A.	 (2021).	 Strategi	pengendalian	emosi	pada	anak	usia	 sekolah	dasar	untukmendukung	kecerdasannya.	
Jurnal	Kajian	Dan	Pengembangan	Umat,	4(1),	44–54.	https://doi.org/https://doi.org/10.31869/jkpu.v4i1.2479	

Mak,	M.	 C.	K.,	 Yin,	 L.,	 Li,	M.,	 Cheung,	R.	 Y.,	&	Oon,	 P.-T.	 (2020).	 The	 relation	between	parenting	 stress	 and	 child	 behavior	
problems :	 Negative	 parenting	 styles	 as	 mediator.	 Journal	 of	 Child	 and	 Family	 Studies,	 29(1),	 1–11.	
https://doi.org/10.1007/s10826-020-01785-3	

Mariana,	D.,	Tambunan,	E.	M.,	Salim,	S.,	Sirait,	B.	P.	R.,	Mirza,	R.,	&	Susanti,	M.	(2022).	Gambaran	regulasi	emosi	pada	ibu	single.	
Jurnal	 Penelitian	 Pendidikan,	 Psikologi	 Dan	 Kesehatan,	 3(3),	 194–203.	 https://doi.org/https://doi.org/10.51849/j-
p3k.v3i3.179	

Miftahul,	J.	(2015).	Tugas-tugas	perkembangan	usia	kanak-kanak.	Gender	Equality:	International	Journal	of	Child	and	Gender	
Studies,	1(2),	87–98.	https://doi.org/http://dx.doi.org/10.22373/equality.v1i2.792	

Milojevich,	H.	M.,	Machlin,	L.,	&	Sheridan,	M.	A.	(2020).	Early	adversity	and	children	’	s	emotion	regulation :	Differential	roles	
of	 parent	 emotion	 regulation	 and	 adversity	 exposure.	 Development	 and	 Psychopathology,	 3(2),	 1788–1798.	
https://doi.org/10.1017/S0954579420001273	

Mohamad,	Z.,	Sumari,	M.,	Fenner,	P.,	&	Noor,	S.	A.	M.	(2020).	Understanding	emotional	experiences	of	single	mothers	using	
narrative	 group	 therapy.	 International	 Journal	 of	 Management	 (IJM),	 11(6),	 1687–1697.	
https://doi.org/10.34218/IJM.11.6.2020.155	

Na2is,	R.	Y.,	&	Kasturi,	T.	(2023).	Hubungan	social	comparison	dan	kebersyukuran	dengan	subjective	well-being	pada	remaja	
pengguna	 instagram.	 Jurnal	 Ilmiah	 Psikologi	 Candrajiwa,	 8(2),	 92–108.	
https://doi.org/https://dx.doi.org/10.20961/jip.v8i2.73852	

Nansi,	D.,	&	Utami,	F.	T.	 (2021).	Hubungan	yang	positif	antara	regulasi	emosi	dengan	kedisiplinan	santri	Madrasah	Aliyah	
Pondok	 Pesantren	 Qodratullah	 Langkan.	 PSIKIS-Jurnal	 Psikologi	 Islami	 Vol.,	 2(1),	 16–28.	
https://doi.org/https://doi.org/10.19109/psikis.v2i1.1054	

Noviandari,	 H.,	 &	 Rini,	 G.	 E.	 (2023).	 Perceraian	 dan	 peran	 single	 parent	 perempuan	 di	 kabupaten	 Banyuwangi.	 Jurnal	
Bimbingan	Dan	Konseling,	2(1),	1–7.	https://doi.org/10.36526/.e-ISSN	

Nursanti,	E.,	Darul,	U.,	&	Jombang,	U.	(2021).	Religiusitas	dengan	regulasi	emosi	pada	ibu	single	parent.	IDEA:	Jurnal	Psikologi,	
5(2),	65–72.	https://doi.org/https://doi.org/10.32492/idea.v5i2.5201	

Odis,	 A.	 I.	 (2021).	 Effects	 of	 divorce	 on	 women	 and	 children.	 Texila	 International	 Journal	 of	 Public	 Health,	 9(1),	 1–14.	
https://doi.org/10.21522/TIJPH.2013.09.01.Art001	

Paley,	B.,	&	Hajal,	N.	J.	(2022).	Conceptualizing	emotion	regulation	and	coregulation	as	family	-	level	phenomena.	Clinical	Child	
and	Family	Psychology	Review,	25(1),	19–43.	https://doi.org/10.1007/s10567-022-00378-4	

Palintan,	T.	A.	(2020).	Membangun	kecerdasan	emosi	dan	sosial	anak	sejak	usia	dini.	Penerbit	Lindan	Bestari.	

Pirsoul,	T.,	Parmentier,	M.,	Sovet,	L.,	&	Nils,	F.	(2023).	Emotional	intelligence	and	career-related	outcomes:	A	meta-analysis.	
Human	Resource	Management	Review,	33(3),	100967.	https://doi.org/https://doi.org/10.1016/j.hrmr.2023.100967	

Prakke,	B.,	Peet,	A.	Van,	&	Wolf,	K.	Van	Der.	 (2020).	Challenging	parents	 ,	 teacher	occupational	stress	and	health	 in	Dutch	
primary	 schools.	 International	 Journal	 about	 Parents	 in	 Education,	 1(0),	 36–44.	
https://doi.org/https://doi.org/10.54195/ijpe.18247	

Primayuni,	 S.	 (2019).	 Kondisi	 kehidupan	 wanita	 single	 parent.	 Indonesian	 Journal	 of	 School	 Counseling,	 3(4),	 17–23.	
https://doi.org/https://doi.org/10.23916/08425011	

Pusvitasari,	P.,	&	Yuliasari,	H.	(2021).	Strategi	regulasi	emosi	dan	resiliensi	pada	ibu	yang	mendampingi	anak	study	from	home	
(SFH)	 di	 masa	 pandemi	 Covid-19.	 Motiva :	 Jurnal	 Psikologi,	 4(2),	 109–118.	
https://doi.org/https://doi.org/10.31293/mv.v4i2.5844	

Putri,	A.	F.	(2019).	Pentingnya	orang	dewasa	awal	menyelesaikan	tugas	perkembangannya.	SCHOULID:	Indonesian	Journal	of	
School	Counseling,	3(2),	35–40.	https://doi.org/https://doi.org/10.23916/08430011	

Quchani,	M.,	Arbabi,	F.	H.,	&	Smaeili,	N.	S.	(2021).	A	comparison	of	the	effectiveness	of	Clark	and	ACT	parenting	training	on	
improving	the	emotional-behavioral	problems	of	the	child	with	divorced	single	mothers.	Learning	and	Motivation,	7(6),	
101759.	https://doi.org/https://doi.org/10.1016/j.lmot.2021.101759	

https://doi.org/10.1007/s10826-020-01785-3


Buletin Konseling Inovatif, 4(2), 2024, 190-203 

202	
	

Quirk,	G.	J.,	&	Beer,	J.	S.	(2006).	Prefrontal	involvement	in	the	regulation	of	emotion:	convergence	of	rat	and	human	studies.	
Current	Opinion	in	Neurobiology,	16(6),	723–727.	https://doi.org/10.1016/j.conb.2006.07.004	

Rahma,	 S.	 A.,	 Ikhsan,	 A.	 P.	 P.,	 &	 Yemima,	 D.	 (2024).	 Dampak	 pengabaian	 orang	 tua	 terhadap	 regulasi	 emosi	 anak.	 Jurnal	
Psikologi,	1(4),	1–18.	https://doi.org/https://doi.org/10.47134/pjp.v1i4.2649	

Razi,	A.	D.,	Siregar,	M.,	&	Zulkarnain.	(2018).	Children	imitation	on	daily	languages	family	counseling	perspective.	Enlighten:	
Jurnal	Bimbingan	Konseling	Islam,	1(2),	139–149.	https://doi.org/10.32505/enlighten.v1i2.774	

Reis,	D.	 E.	 X.	 dos,	 Surjaningrum,	E.	 R.,	&	Herdiana,	 I.	 (2018).	 Analisis	 strategi	 coping	 stres	 pada	 ibu	 single	 parent	 setelah	
ditinggal	suami :	literatur	sistematik	review.	Journal	of	Education,	Humaniora	and	Social	Sciences	(JEHSS),	3(3),	1378–
1388.	https://doi.org/10.34007/jehss.v3i3.570	

Richmond,	J.	R.,	Edmonds,	K.	A.,	Rose,	J.	P.,	&	Gratz,	K.	L.	(2021).	The	interactive	in2luence	of	borderline	personality	disorder	
symptoms	 and	 social	 comparison	 orientation	 on	 self-esteem.	Personality	 and	 Individual	 Differences,	 173(November	
2020),	110532.	https://doi.org/10.1016/j.paid.2020.110532	

Riyanti,	N.	E.,	Setiawan,	D.,	&	Rondli,	W.	S.	(2023).	Pola	asuh	single	parent	berpendidikan	rendah	dalam	pendidikan.	Jurnal	
Educatio,	9(2),	507–514.	https://doi.org/10.31949/educatio.v9i2.4703	

Sabila,	 S.	 S.,	 &	 Aulia,	 L.	 A.-A.	 (2019).	 Ekspektasi	 guru	 dan	 resiliensi	 remaja.	 Jurnal	 Psikologi,	 6(1),	 1–17.	
https://doi.org/https://jurnal.yudharta.ac.id/v2/index.php/ILMU-PSIKOLOGI/article/view/1695	

Sarbini,	 Kurniadewi,	 E.,	 &	 Santoso,	 R.	 (2021).	 Peran	 religiusitas	 dan	 kecerdasan	 emosional	 terhadap	 resiliensi	 penyintas	
tsunami	Selat	Sunda.	Jurnal	Psikologi	Islam	Dan	Budaya,	4(2),	119–128.	https://doi.org/10.15575/jpib.v4i2.9476	

Satyaninrum,	I.	R.,	&	Habibah,	L.	(2021).	Pengaruh	pola	asuh	orang	tua	terhadap	perilaku	sosial	anak	usia	dini	di	TKIT	cahaya	
ananda	 depok.	 GENIUS:	 Indonesian	 Journal	 of	 Early	 Childhood	 Education,	 2(1),	 15–30.	
https://doi.org/10.35719/gns.v2i1.37	

Saylam,	B.,	&	 Incel,	Oq .	D.	 (2024).	Multitask	 learning	 for	mental	health :	Depression,	anxiety,	 stress	 (DAS)	using	wearables.	
Diagnostics,	14(1),	1–18.	https://doi.org/https://doi.org/10.3390/	diagnostics14050501	

Scrimin,	S.,	Ylenia,	L.,	Ani,	M.,	Benedetta,	H.,	Enrico,	Z.,	&	Pozzoli,	T.	(2022).	Effects	of	socioeconomic	status	,	parental	stress	,	
and	family	support	on	children	’	s	physical	and	emotional	health	during	the	covid-19	pandemic.	Journal	of	Child	and	
Family	Studies,	31(8),	2215–2228.	https://doi.org/10.1007/s10826-022-02339-5	

Segundo-marcos,	R.,	Carrillo,	A.	M.,	Fern´andez,	V.	L.,	&	Gonz´alez,	M.	T.	D.	(2022).	Development	of	executive	functions	in	late	
childhood	and	the	mediating	role	of	cooperative	learning :	A	longitudinal	study.	Cognitive	Development,	63(2),	101219.	
https://doi.org/10.1016/j.cogdev.2022.101219	

Sembiring,	M.,	&	Tarigan,	T.	 (2022).	Hubungan	regulasi	emosi	dengan	resiliensi	akademik	siswa	SMA	Seminari	Menengah	
Pematangsiantar.	 Jurnal	 Penelitian	 Pendidikan	 Agam,	 2(2),	 131–147.	
https://doi.org/https://doi.org/10.52110/jppak.v2i2.56	

Shin,	M.,	&	Kemps,	E.	(2020).	Media	multitasking	as	an	avoidance	coping	strategy	against	emotionally	negative	stimuli.	Anxiety,	
Stress,	&	Coping,	0(0),	1–12.	https://doi.org/10.1080/10615806.2020.1745194	

Silaen,	A.	C.,	&	Dewi,	K.	S.	(2023).	Hubungan	antara	regulasi	emosi	dengan	asertivitas	(	Studi	korelasi	pada	siswa	di	SMA	Negeri	
9	Semarang	).	Jurnal	Empati,	4(April),	175–181.	https://doi.org/https://doi.org/10.14710/empati.2015.14912	

Sugiyono.	(2019).	Metode	penelitian	kuantitatif,	kualitatif,	dan	R&D.	Alfabeta.	

Suh,	B.	L.,	&	Kang,	M.	J.	(2020).	Maternal	reactions	to	preschoolers	’	negative	emotions	and	aggression :	Gender	difference	in	
mediation	of	emotion	regulation.	Journal	of	Child	and	Family	Studies,	2(9),	144–154.	https://doi.org/10.1007/s10826-
019-01649-5	

Sulistia,	U.,	Rokhimawan,	A.,	&	Suryana,	Y.	(2023).	Perkembangan	kognitif,	2isik-motorik,	sosio-emosional	dan	pendidikan	pai	
pada	 masa	 anak.	 Jurnal	 Akademika:Kajian	 Ilmu-Ilmu	 Sosial,	 Humaniora	 Dan	 Agama,	 4(3),	 1–13.	
https://doi.org/https://doi.org/10.3122/jak.v4i3.100	

Tanjung,	R.,	 Arifudin,	O.,	&	Mulyadi,	D.	 (2021).	Kompetensi	Manajerial	Kepala	 Sekolah	dalam	Meningkatkan	Kinerja	Guru	
Sekolah	Dasar.	Jurnal	Ilmiah	Ilmu	Pendidikan,	4(4),	291–296.	https://doi.org/https://doi.org/10.54371/jiip.v4i4.272	

Tarantul,	A.,	&	Berkovich,	I.	(2024).	Teachers’	emotion	regulation	in	coping	with	discipline	issues:	Differences	and	similarities	
between	primary	and	secondary	schools.	Teaching	and	Teacher	Education,	139(3),	104439.	10.1016/j.tate.2023.104439		

Utami,	 N.	 P.,	 &	 Hanani,	 S.	 (2018).	 Kebertahanan	 perempuan	 simalanggang	 menjadi	 single	 mother.	 Jurnal	 Penelitian	 Dan	
Pengabdian,	6(1),	25–36.	https://doi.org/https://doi.org/10.15548/turast.v6i1.683	

Utami,	N.	P.	S.	M.,	&	Putra,	M.	 (2020).	Kontribusi	disiplin	kerja	dan	resiliensi	 terhadap	kinerja	guru.	 Indonesian	 Journal	of	
Instruction,	1(2),	121–132.	https://doi.org/https://doi.org/10.23887/iji.v1i3.32776	

V´azquez,	A.	S.,	´Alvarez,	L.	S.,	&	Lanza,	A.	B.	del	R.	(2023).	Is	comparison	the	thief	of	joy ?	Students	’	emotions	after	socially	
comparing	their	task	grades	,	in2luence	on	their	motivation.	The	International	Journal	of	Management	Education,	21(4),	
1–10.	https://doi.org/https://doi.org/10.1016/j.ijme.2023.100813	

Walker,	A.	L.,	Peters,	P.	H.,	Rooij,	S.	R.	De,	Henrichs,	J.,	Witteveen,	A.	B.,	Verhoeven,	C.	J.	M.,	Vrijkotte,	T.	G.	M.,	&	Jonge,	A.	De.	
(2020).	 The	 long-term	 impact	 of	maternal	 anxiety	 and	depression	postpartum	and	 in	 early	 childhood	on	 child	 and	
paternal	 mental	 health	 at	 11	 –	 12	 years	 follow-up.	 Frontiers	 in	 Psychiatry,	 11(9),	 1–12.	
https://doi.org/10.3389/fpsyt.2020.562237	

https://doi.org/https://doi.org/10.54371/jiip.v4i4.272
http://dx.doi.org/10.1016/j.tate.2023.104439


Buletin Konseling Inovatif, 4(2), 2024, 190-203 

203	
	

Wandansari,	Y.	(2019).	Peran	sosialisasi	emosi	oleh	ibu	&	ayah	terhadap	regulasi	emosi	anak	usia	dini.	Jurnal	Experentia,	7(2),	
54–64.	https://doi.org/https://doi.org/10.33508/exp.v7i2.2731	

Wigati,	T.	W.	(2018).	Hubungan	kecerdasan	emosional	dan	kompetensi	profesional	dengan	e2ikasi	diri	guru	SMP	di	kecamatan	
Bandar	Sribhawono	kabupaten	Lampung	Timur.	Jurnal	Lentera	Pendidikan	Pusat	Penelitian	LPPM	UM	METRO,	Vol.	3.	
No(1),	99–109.	https://doi.org/http://dx.doi.org/10.24127/jlpp.v3i1.828	

Yestiani,	 D.	 K.,	 &	 Zahwa,	 N.	 (2020).	 Peran	 guru	 dalam	 pembelajaran.	 Jurnal	 Pendidikan	 Dasar,	 4(1),	 41–47.	
https://doi.org/https://doi.org/10.36088/fondatia.v4i1.515	

Yue,	Z.,	Zhang,	R.,	&	Xiao,	 J.	 (2022).	Computers	 in	Human	Behavior	Passive	social	media	use	and	psychological	well-being	
during	the	COVID-19	pandemic :	The	role	of	social	comparison	and	emotion	regulation.	Computers	in	Human	Behavior,	
127(10),	1–8.	https://doi.org/10.1016/j.chb.2021.107050	

Zimmer-gembeck,	M.	 J.,	Rudolph,	 J.,	Kerin,	 J.,	&	Bohadana-brown,	G.	 (2022).	Parent	emotional	 regulation :	A	meta-analytic	
review	of	its	association	with	parenting	and	child	adjustment.	International	Journal	of	Behavioral	Development,	46(1),	
63	–82.	https://doi.org/10.1177/01650254211051086.	

https://doi.org/10.1016/j.chb.2021.107050

