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Abstract 
Each country and even the region has its own policies in the implementation of education, starting 
from primary education to higher education. Each individual also has a different learning experience, 
even though they pursue the same education. In this article, two former students of a person-centred 
experiential counselling and psychotherapy course in the UK reflect on their personal experiences in 
education in Germany and Indonesia, as well as how their previous experiences varied from the 
experiential education. Common themes in both accounts of traditional education were a pressure to 
be the best, a loss of interest in the studies due to the pressure, a wish to be invisible as a student, 
and a learned low failure tolerance. The person-centred experiential learning experience is in both 
accounts described as liberating and encouraging independent learning. The authors argue that 
freedom and autonomy are important in an educational setting especially in the industrial era 4.0. 
Currently, the extent of freedom in education or independent learning is greatly influenced by the 
policies that exist in each country. 
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1. Introduction  

1.1. The Education at Indonesian Schools: A Personal Experience 
Even if someone takes the same educational path, it does not mean they have the same 

learning experience. This is very relevant to the experience I got while studying in Indonesia. I 

remember, when I was talking to my classmates, I was always someone who had a different 

point of view. Therefore, the experience I describe may not be relevant to everyone who has 

studied in Indonesia. 

In Indonesia, formal education starts with elementary school, although in its development 

many people began to take part in early childhood education both in playgroups and 

kindergartens. Most children start attending early childhood education at the age of 4-6 years 

and then they enter elementary school on average at the age of 7 years. I, myself, did not enter 

the playgroup but went straight to kindergarten at the age of 6 years (Denboba et al., 2015). I do 

not really remember what I did when I was in kindergarten, but I do remember that we were 

taught to learn reading, writing, and arithmetic. One moment that I remember the most is a 

conversation between the mothers of my classmates who were chatting at school when 

dropping their children off. The topic of their conversation was centered around how great their 
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child is in reading, writing, and arithmetic. I was lucky enough that I went to school by myself 

after the first day of school, so my mother didn't join in on the conversation, which sometimes 

made me insecure. I also sometimes felt that I had to study hard and compete with my 

classmates so I would not be left behind with other friends. 

At the age of 7 years, after graduating from kindergarten, I enrolled in an elementary 

school not far from home. The elementary school period is normally 6 years. There, the learning 

climate is quite competitive. This is supported by the student score ranking system which is 

always carried out when distributing academic reports. The brightest students are always the 

center of attention. In grades 1 and 2, I was ranked 2 and 3. This result should be good enough 

in my opinion now. However, at that time a lot of people told me that it wasn't good because it 

wasn't ranked 1, like my sister was. She studied in the same school as me, so people often 

compared my results to hers. My mindset at that time was how to get 1st rank. Therefore, I 

studied very hard and memorized a lot of materials, and even learned material that had not been 

taught by the teacher, by reading and borrowing books at the library. I was very ambitious to 

achieve the 1st rank. Finally, from 3rd grade to 6th grade, I was always in the 1st rank. Not only 

that but because of this achievement, I was always labeled as a smart child.  

I started to feel annoyed and depressed because I felt that I had to always be a brilliant 

child. In addition to academic activities, I also enjoyed joining classes after school time such as 

sports, arts, and languages. I participated in short-distance running competitions, drawing 

competitions, and various speech competitions. This increasingly made people think that I was 

a smart child who should not be disabled behaviorally, academically or everything. The 

education system in elementary schools in my era generally tended to train children to 

memorize material and was competitive with the ranking system. However, interesting 

activities such as scouting were routinely carried out to equip students with life skills. 

Entering junior high school at the age of 10, I began to realize that I was tired of the 

pressure of expectations from people around me. I had to be always perfect in terms of academic 

grades and considering my academic results in elementary school. I remember that I was no 

longer motivated to study hard to achieve the 1st rank. I started to participate more in 

extracurricular activities rather than focusing on academic learning. I took a music class, was 

part of a drum band group, the scouts, volleyball training, a scientific writing class, and student 

organizations at school. I had no interest in even seeing my friends, who took time for tutoring 

at the Training Institute. I only took an English class as I thought that it would be important in 

the future. At that time the ranking system began to be gradually removed. Only students ranked 

1 were still mentioned when distributing the academic reports at the end of the semester. My 

mission to be an invisible student was partly successful because I never got 1st place during 

junior high school. However, as I won several prizes in speech competitions, I was still labeled 

as a smart student. Interestingly, the educational system at that time required students to pass 

the very strict national exam. If we did not pass it, then we had to repeat it or take an equivalence 

exam.  

Ideally, junior high school lasts for 3 years. Then we can continue our studies to the next 

level for 3 years in senior high school. Senior high schools have different specialisations, such as 

general high schools, vocational high schools, and boarding schools with majors in science, social 

science, language, religion, and other specific professions. Meanwhile, for junior high schools, 

the types are only differentiated on the basis of religion or public schools. In senior high school, 
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the education system changed drastically from previous years. The national exam which was 

previously in junior high school was the determinant of graduation, it was formulated differently 

(Saukah & Cahyono, 2015). The determinant of graduation was 60% of school grades and 40% 

of national exam results. However, the education system still focuses on achievement in 

quantitative terms or grades.  

Since then, I was no longer interested in grades, because it turned out that many 

expectations were given to achieving certain grades. The top three ranking systems were still 

maintained when the learning outcomes were distributed every semester. Because the number 

of students was also not many, I always entered the rankings. As in junior high school, I instead 

shifted my focus to extracurricular activities such as a student organization, an English language 

club extracurricular, the scouts, and a scientific writing class. I also often participated in 

competitions outside of school, such as debates, speech competitions, and scientific writing 

competitions. As I quite like chemistry, I took part in the regional-level Chemistry Olympiad with 

good results. However, this achievement actually made me quite insecure with people's 

expectations and even the predictions they gave to me. I even thought that grades and winning 

competitions were just temporary things that could only be enjoyed at that moment because the 

learning experience was more about a process. 

The point where I became increasingly distrustful of academic value and achievement was 

when I started looking for a university. At that time, I failed the test through the academic 

outcome report selection and national student test. I was accepted through the independent test 

in the guidance and counseling department. Some failures in finding a university made me 

realize that I did not prepare for this situation. I was never equipped to deal with failure or 

disappointment since kindergarten. I was only provided with academic things and got some 

achievements. Therefore, I had little experience dealing with failure. Moreover, people around 

me constantly compared other people's achievements with my failures. The choice to study 

guidance and counseling majors I thought was very appropriate for me. At that time, I began to 

think that grades were a bonus to the learning process. Coincidentally, academically I am still a 

person who achieved pretty good grades, but I no longer focused on the importance of a grade. 

However, in general, schools and universities in Indonesia, that I know, are still quite focused on 

academic achievement as a parameter of whether or not the quality of students is good. 

I hope that the education that I have taken will not only train cognitive capacity and show 

judgment on the concepts of smart and not smart students. I realized that my tolerance for 

failure was very low until senior high school. Even when looking for my bachelor's degree I felt 

so down for some days and I did not want to do anything. Meanwhile, based on research, one of 

the factors that can facilitate an individual success in their education includes resilience and 

perseverance (Silvervarg et al., 2018; Sriskandarajah et al., 2010; Sterling, 2010). Recently, I 

think education in Indonesia is moving in a better direction at this time where there is a growing 

concern for learning, not just grades as a benchmark. The concept of an independent campus is 

also a fresh idea for students who want to study across majors and gain field experience that is 

more than just theory 

1.2. The Education at German Schools: A Personal Experience 
Some weeks ago, I had a dream. I was back in school, sixth form, or “Oberstufe” as it is 

called in Germany. I had to hold a presentation. I had very little interest in the subject, and after 
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the presentation I had no clue if I would get a good grade for my “performance”. This is what 

education had been like for most of my youth. I endured the process, hoping for good marks. 

Education in Germany is complex. We have 16 federal states and every federal state can 

make its own laws around education. When I went to school, there were a primary school, which 

went for four years, a school form called “orientation school” (Orientierungsstufe) which lasted 

for two years, and where it was decided what school form, I was able to visit afterwards. After 

orientation school, one could either go to a Hauptschule, Realschule, or Gymnasium.  

Hauptschule went for ten years and while it is meant to be a school for practical jobs, like 

hairdressers or bakers, it is tough getting a job afterwards. The children of many immigrants 

visit Hauptschulen and the school form has often been in the news for the rowdy behaviour of 

its students. 

Realschule was for students who were not as good as to get a recommendation for the 

Gymnasium, but better than pupils going to a Hauptschule. Students can do apprenticeships 

afterwards, and good students can go to a Gymnasium afterwards. A Realschule often goes until 

class 10.  

Gymnasium is for the students who wanted to study at a university later. It is the only 

school form which offers the “Abitur”, a certificate allowing students to study at a university. 

The orientation school does not exist anymore and now it is decided in class four, when children 

are nine or ten years old if they get a recommendation to go to a Gymnasium and with that will 

be allowed to go to a university afterwards. When I went to a Gymnasium, school went for me 

until class 13 (This differs from federal state to federal state. In some federal states school goes 

only until class 12). I was 19 by the end of my education.  

This is a bit of an overview of the German school system. In case you find this confusing, 

do not worry, that is the case for everybody. In the following I will tell you a bit about my 

experiences in this system of education. 

I remember that I loved going to primary school. I started primary school late, by age 6. 

My friends were all a year younger. I was enthusiastic about finally learning to read and write, 

to be able to calculate, and to do handicrafts and to play with other children. Primary school was 

a very good time. Grades were a part of the learning, but they were not as central as they were 

when I went to orientation school, four years later. Orientation school was a mixed experience. 

The first year was similar to primary school, and the second year seemed a lot more centred 

around what grades one will get and to which school form one will be allocated. It was generally 

a difficult time. It was the beginning of puberty and I got bullied by another kid. I changed from 

an outgoing boy to a shy one. 

At the orientation school, I got the “recommendation” to go to a Realschule. I went to a 

Gymnasium anyways. Not having a recommendation for a Gymnasium meant that if I would have 

failed my first year at a Gymnasium, I would have had to leave the school. A recommendation 

would have meant that I could have repeated the year. The recommendation was decided upon 

by a vote of all my teachers in a secret meeting (which I eavesdropped at the time). 

At the Gymnasium, I was separated from most of my friends, except one. Some friends 

went to other school forms and many others were at the same school as I was, but in other 
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classes. Classes were cohorts of students which had their lessons together. Only in classes 12 

and 13 did this change and students of different cohorts would mix within a class of a certain 

subject. 

What I remember most vividly about years 7-10 in my education was the bullying. 

Teachers would scream at us. Starting the Gymnasium at class 7, I was looking forward to 

learning French, which I had chosen as my second foreign language after English. Our teacher 

screamed and screamed at us, telling us how we will never achieve anything. In all honesty, I do 

not remember much about what she screamed. At some point one stops listening when 

somebody can only yell at you. The teacher forced us to have vocabulary tests once a week, as 

she felt we were not learning enough. Most of us failed week for week, which led to more 

screaming tirades from our teacher. After half a year of that kind of French lessons, I had lost all 

interest in the language. 

Teachers would also single students out, let them stand up, and tell them, in front of the 

class, how inept they were. Likewise, among us students, there was a lot of bullying. I was victim 

as much as perpetrator. In hindsight, I greatly regret how I behaved towards other students. Yet, 

I also hold the adults who created such a vicious environment responsible for the suffering of 

many, if not all, of us students went through. 

This does not mean that also there were not good teachers, who tried their best. A lot of 

these teachers broke under the system though, and did not last long. From comments by 

teachers about their colleagues, the bullying likely continued among the teachers as well. 

Empathy was severely lacking in my place of education. 

Added to that and fuelling this toxic environment was an elitism. Being at a Gymnasium, 

we were told over and over again that we were the future elite of the country. We were better 

than others. The school was better than others. And those who did not make it, were just not cut 

out to be part of the elite. Being better than others became a justification to be cruel to others. 

The last two years of school were a bit better. While we had to prepare for our final exams, 

we had more freedom to choose subjects and I also found friends again. 

I did learn factual knowledge in these 13 years of school. However, the environment, at 

least for me, discouraged independent learning. While independent thinking was encouraged as 

an academic exercise, the whole structure of the system discouraged thinking which was too 

original. 

Conformity was important. One had to fit in if one did not want to risk being bullied by 

the teachers or one's fellow students, or both. 

Further, what I remember is the arbitrariness of the school grades. One term, I had a 

physics teacher who thought I was a bright student. I received a 1 (the best grade in the German 

system). The next term, I had a different physics teacher, who disliked me, where my mark was 

suddenly a 5 (the second worst grade). I must have turned into a horrible student within those 

few months. 

The teachers were little dictators and their classes were their realm. They decided how 

their rule looked like, some were more benign than others. There was a geography teacher who 

rather talked about his band and Robbie Williams than geography, the teacher who was afraid 
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of speaking in front of the class, the math teacher who told us that his students had gotten more 

and more stupid over the 30 years that he had been teaching (meaning we were the most 

gormless students he had had so far), the music teacher who send the boys out as he wanted to 

sing alone with the girls, the alcoholic arts teacher who told us that we will never amount to 

anything,  the teacher who told his students that he would pay a bounty to whomever killed the 

head of school, and the chemistry teacher who was found having sex with a minor student in the 

chemistry storage. None of these teachers had to fear consequences for their actions. Yet, for us 

it was a different set of rules. As one of our teachers liked to quote with a smirk: “Quod licet Iovi, 

non licet bovi.” (What is permissible for Jupiter, is not be permissible for a bull.) 

Only the teacher who offered a bounty on the head of the headteacher faced a 

consequence: Early retirement with full pension. In the German education system, there is very 

little accountability for the actions of the teachers, or for professors at universities. A paper 

published by the German Society for Psychology (Deutsche Gesellschaft für Psychologie) 

indicates that this is not just an isolated case at an individual school, but rather a structural issue 

in German education (Elson et al., 2020). A poll in the study found that of 1300 scientific 

assistants half had experienced an abuse of power by their professor. 

This form of education goes against the ideas of Wilhelm v. Humboldt whose name 

decorates many German educational institutions, and who wrote: “Whatever does not spring 

from a man's free choice, or is only the result of instruction and guidance, does not enter into his 

very being, but remains alien to his true nature; he does not perform it with truly human 

energies, but merely with mechanical exactness.” (Chomsky & Schneider, 2013). 

This brings me back to my dream at the beginning. Even in the dream, I presented the 

essay, without any interest in the topic, just as a means to an end, to be successful. 

It is further a threat to our democratic society as children do not learn to become 

responsible citizens, and instead learn to conform under dictatorship. As Martin Buber wrote 

“One cannot treat either an individual or a social organism as a means to an end absolutely, 

without robbing it of its life-substance […] One cannot in the nature of things expect a little tree 

that has been turned into a club to put forth leaves.” (Buber, 1949). Likewise, one cannot expect 

a healthy democracy if the individuals in the society are brought up to blindly follow the orders 

of their leaders throughout their upbringing. As the philosopher Krishnamurti wrote: “All of us 

have been trained by education and environment to seek personal gain and security and to fight 

for ourselves. 

Though we cover it over with pleasant phrases, we have been educated for various 

professions within a system that is based on exploitation and acquisitive fear. Such a training 

must inevitably bring confusion and misery to ourselves and to the world, for it creates in each 

individual those psychological barriers which separate and hold him apart from others.” 

(Krishnamurti, 1953). 

2. Result and Discussion  

2.1. Study Person-Centered Experiential Counseling: An Indonesian Student 
Perspective 

After graduating from college, I decided to become an assistant counselor at a university 

counseling service for a year. Then, I worked as a guidance and counseling teacher for about 3 
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months in a vocational high school. At that time, I was in the process of wanting to continue my 

studies through the support of the Indonesian government scholarship. Finally, I studied 

person-centered experiential counseling and psychotherapy practice at the University of 

Nottingham, UK. 

This learning experience was significantly different from my previous education. The 

demand for independent study was very high compared to Indonesia. At first, I felt very strange 

when I entered the class for the first time. Lectures were not like any lectures I had ever met in 

Indonesia. We sat in class in a circular position with comfortable chairs and even bean-bags. We 

started the lecture with a moment of silence which sometimes made me a little uncomfortable 

as I never had this experience before. However, as time went by, I understood this was like a 

process of preparing myself before class started while independently reflecting on anything 

related to personal issues or disturbing material and sharing it with my classmates. 

There was a moment when we were asked to develop our own curriculum for lectures. 

This was the most unique thing I had ever come across. As common lecturers in Indonesia had 

prepared a curriculum and discussion before going to class. However, over time, I found that the 

process made us learn and have a sense of belonging to the course we were taking. We were 

increasingly concerned with our respective learning processes. We read and searched for 

references independently and discussed relevant issues in class spontaneously. Lecturers 

always reminded us that they were not experts in the students' learning needs. I thought they 

were motivating us to find out what we needed without expecting them to always guide/direct 

us. 

The person-centered experiential counseling course was very unique. We were not only 

provided with an extraordinary classroom learning experience, we even had an encounter group 

and community meeting scheduled. The Encounter group had Rogers' concept which basically 

meant that people were brought together to discuss with each other living in the context of here 

and now (Rogers, 1970). Meanwhile, the community meeting was a routine agenda where 

counseling students of all batches including undergraduates, masters, and doctoral programs 

sat in a large room to discuss topics similar to the encounter group. For me, an encounter group 

was a difficult activity to understand at first. I even experienced excessive fear and anxiety as 

people put attention on me when I spoke. However, I learned the concept of genuineness and 

transparency in this group. Being vulnerable in front of other people was a difficult thing 

because I did not want to be perceived as a weak or vulnerable person. I made a difference in 

the first year of encounter group activities, I shared something and even cried and I did not feel 

judged as I worried before. The effect of this experience was that I became more able to respect 

myself. From this experience I wrote an article about my reflection on my experience in 

understanding congruence in person centered practice as a trainee counsellor (Sutanti, 2019). 

Furthermore, the experience of learning counseling skills that could perceived as a 

multicultural counseling made me and some international students agreed to work together in 

intensive practice. We even practiced 3 times a week to be able to pass the panel exam as a test 

of eligibility for internship practice at a counseling agency. I sensed a more collaborative 

learning activity than a competitive one that I experienced in my previous study. Apart from this 

experience, I have tried various things, such as participating in the strike of leftists who were 

fighting for the eligibility of workers who were increasingly being pressured by policies. At first, 

I felt very disadvantaged because the lecturers did not teach during that time, but over time, I 
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understood that the movement to fight oppression was also a good experience. Proctor said that 

in counseling and psychotherapy, fighting against oppression was a significant value from a 

counselor’s political standpoint (Proctor, 2002). 

Conclusively, the education system that I went through in the UK was very different from 

my previous education system. The tremendous freedom allows us to be able to direct ourselves 

to the things that are relevant to us. For example, when writing essay assignments every 

semester, we were not asked to strictly write specific topics. In fact, we were asked to show our 

personal values in writing, for not only academic but reflective learning. Likewise, with the 

thesis, we were free to choose the relevant topic and I started to work independently in the 

direction I wanted. There were many choices that I could have taken and the supervisors not 

only helped provide insight, but they also listened to my concerns and personal issues that came 

up during the writing. 

Finally, I hope that a wider range of options will also be available in the education system 

in Indonesia to motivate students to be creative and confident with their choices simulanously 

with the development of industrial era 4.0. 

2.2. Study Person-Centered Experiential Counseling: A German Student Perspective 
The opposite of the misery and the existing educational system in Germany has been my 

experience of experiential person-centred learning, which I had the luck to experience in the UK 

at the universities of Aberdeen and Nottingham. 

In person-centred experiential teaching and learning: “A leader or a person who is 

perceived as an authority figure in the situation is sufficiently secure within himself and in his 

relationship to others that he experiences an essential trust in capacity of others to think for 

themselves, to learn for themselves. If this precondition exists, then the following aspects 

become possible. The facilitative person shares with the others-students and possibly also 

parents or community members- the responsibility for the learning process. […] The facilitator 

provides learning resources-from within himself and his own experience, from books or 

materials or community experiences. […] The student develops his own program of learning, 

alone or in cooperation with others. […] A facilitative learning climate is provided. […] the focus 

is primarily on fostering the continuing process of learning. The content of the learning, while 

significant, falls into a secondary place. […] The discipline necessary to reach the student's goals 

is a self-discipline […]. The evaluation of the extent and significance of the student's learning is 

made primarily by the learner himself […]” (Rogers, 1978). 

How did this look like at the universities? We sat together in groups. There was an 

understanding that we would try our best to be authentic, show empathy, and have a valuing of 

others as human beings, independent of what they brought to the group, said, or did in the group. 

Of course, that is not always possible and sometimes one has to weigh up if one wants to be more 

real, emphatic, or appreciative with the other person. The facilitators, as the teachers were 

called, often did not say much, trusting that the group would find its own answers and responses. 

They intervened only when it seemed necessary to them. As these were psychotherapy courses, 

the content was often a mixture of theory and personal issues. However, I do not see why this 

kind of education cannot be used in other subjects as well. I have never felt so free and myself 

as I have in these learning groups. The biggest difference was, that right from the beginning, I 

was aware that I was responsible for my own learning. I was invested in my learning, which I 

only sparingly had been at school. The best example for how autonomous learning worked was 



Buletin Konseling Inovatif, 3(2), 2023, 122–132 

130 
 

my master thesis. I wanted to develop a psychometric scale. For that I needed to learn to perform 

a survey and I needed to learn how to do a statistical analysis. I had no experience in any of these 

matters before. 

My supervisor supported me, pointed pitfalls out, told me of people and books who had 

the necessary knowledge. Sometimes my supervisor just listened to my anxiety. In the end, I 

collected most of the necessary knowledge myself. I read the books, I went on YouTube and 

watched videos on using SPSS, and I got to present my gained knowledge to my supervisor when 

I was ready. It was my learning, and I was very proud of what I had achieved. It was Bildung how 

v. Humboldt described it. I did not just regurgitate some knowledge or ideology that had been 

pushed down my throat. I did not perform with mechanical exactness. I learned with my whole 

being, with all my energies. I believe describing experiential education to somebody who has not 

experienced it is like trying to describe colours to a blind person. It is so alien to many of us that 

it is difficult to comprehend. It is something which has to be experienced, which I encourage you 

to do. Finally, I wish education meant that students can generally follow their own interests, 

instead of being dictated to learn. That way one does not learn for the learning's sake, but only 

to make it through education. 

2.3. Discussion of the Two Perspectives 
Looking at the two personal accounts of traditional education, from two very different 

individuals, going to schools across the world from each other, one Indonesian woman, and a 

German man, shows some regrettable commonalities in their educational experiences. Both 

writers mention a pressure for good marks in their education. The Indonesian account reports 

a pressure to be first in a ranking system, already in primary school, while the German 

experience reports the pressure building in orientation school. Both writers mention that the 

pressure took their enthusiasm for their studies. Both individuals also tell us of a low acceptance 

of failure at school and how students internalised this mentality (Ajjawi et al., 2020; Savvides et 

al., 2021; Trang & Hansen, 2021). Teaching this failure-averse mentality seems counter-

productive to people remaining open to learning in life and from their mistakes (Webber et al., 

2022). Failure is inevitable in every human endeavour. A failure-averse mentality, often 

connected with difficult feelings such as shame, robs the individual of the possibility to learn 

from critical self-evaluation, which can lead to greater success and the avoidance of old mistakes 

in the future (Catalano et al., 2018). 

Additionally, both students wished to not be seen. In the Indonesian account it was due to 

the academic pressure. In the German account, it was due to the bullying if one received grades 

which were too good or too bad. 

We want to note how remarkable we found that both accounts describe how the 

educational system took the students interest in learning, and replaced it with a pressure to 

perform (Eskelä-Haapanen et al., 2021; Johnston et al., 2021; Könings & Seidel, 2022). That is 

the opposite of what one would except from a place of learning. As the German author noted, it 

seems very far removed from the actual goals of education as written down by v. Humboldt. The 

methods of education described in the two personal accounts seem very successful in limiting 

the students “perspectives and understanding, discourage free and independent thought, and 

train them for obedience” (Chomsky, 2014). The psychologist and political scientist Noam 

Chomsky came to the conclusion that the traditional education system appears more like a 

system of indoctrination than a system of learning (Chomsky, 2014; Chomsky & Schneider, 
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2013). The descriptions in the two personal accounts would support Chomsky's thesis. 

Obedience and conformity seemed more important in the schools than free thought or even 

fostering a passion for learning. 

In both accounts, person-centred experiential learning is described as liberating with 

words like “tremendous freedom” and “I have never felt so free and myself”. This seems to be 

the opposite of the described traditional learning, centred around obedience and conformity 

(Joseph et al., 2020). Person-centred experiential education also seems to have encouraged the 

two former students to learn autonomously (Macfarlane, 2016), as word choices such as 

“without expecting them to always guide/direct us.”, “I started to work independently”, “I 

collected most of the necessary knowledge myself”, “It was my learning, and I was very proud of 

what I had achieved.” show. The former students wrote that they learned “genuineness and 

transparency”, and “empathy”. Furthermore, they describe how “I became more able to respect 

myself.” and “I was responsible for my own learning. I was invested in my learning”. Is this not 

the kind of learning we want in our education? 

3. Conclusion  

Education is an important part in the life of every individual. Although the implementation 

of education at the primary level to higher education is not the same in Germany and Indonesia, 

we found four similarities based on the reflections of the two authors, namely: (1) A pressure to 

be the best; (2) A loss of interest in the studies due to the pressure; (3) A wish to be invisible as 

a student; and (4) A learned low failure tolerance. The demand to be the best in school is not 

only happening in Germany but is also a critical issue in Indonesian education. A decrease in 

learning interest when facing high learning demands can lead to the students' motivation to 

become invisible. The most interesting finding is the low tolerance in the face of failure. The 

euphoria of victory and the best label that is always elevated it makes students not ready to face 

failure. A fixation on academic grades diminishes the students' intrinsic drive to learn, and 

further punishes mistakes, which can be stepping stones for future learning. Meanwhile, the 

experience of taking a person-centred counselling course in the UK has opened up views about 

the concept of liberal education and the concept of freedom of learning. This concept is quite 

difficult to implement, but becomes an ideal concept to give students a creative space for their 

own development. However, cultural views and policies are important things to consider in 

developing the educational paradigm for the future. In the industrial era 4.0., the education will 

change to fullfil the workspace demands and it will be needed the adjustment of educational 

system. 

References   
Ajjawi, R., Dracup, M., Zacharias, N., Bennett, S., & Boud, D. (2020). Persisting students’ explanations of and 

emotional responses to academic failure. Higher Education Research & Development, 39(2), 185–199. 
https://doi.org/10.1080/07294360.2019.1664999 

Buber, M. (1949). Paths in utopia. Routledge. 

Catalano, A. S., Reford, K., Margoluis, R., & Knight, A. T. (2018). Black swans, cognition, and the power of learning 
from failure. Conservation Biology, 32(3), 584–596. 

Chomsky, N. (2014). How the young are indoctrinated to obey. https://chomsky.info/20141201/ 

Chomsky, N., & Schneider, N. (2013). On anarchism. The New Press. 

Denboba, A., Hasan, A., & Wodon, Q. (2015). Early childhood education and development in Indonesia an 
assessment of policies using SABER. Publishing and Knowledge Division, The World Bank. 



Buletin Konseling Inovatif, 3(2), 2023, 122–132 

132 
 

Elson, M., Fiedler, S., Kirsch, P., & Stahl, J. (2020). Verstösse Gegen Die Wissenschaftliche Integrität. In Der 
Deutschen Akademischen Psychologie. Berlin: Deutsche Gesellschaft für Psychologie. 

Eskelä-Haapanen, S., Vasalampi, K., & Lerkkanen, M.-K. (2021). Students’ positive expectations and concerns 
prior to the school transition to lower secondary school. Scandinavian Journal of Educational Research, 
65(7), 1252–1265. doi: 10.1080/00313831.2020.1791248 

Johnston, O., Wildy, H., & Shand, J. (2021). ‘Believe in me, and I will too’: a study of how teachers’ expectations 
instilled confidence in Grade 10 students. Social Psychology of Education, 24(6), 1535–1556. doi: 
10.1007/s11218-021-09668-1 

Joseph, S., Murphy, D., & Holford, J. (2020). Positive education: A new look at Freedom to Learn. Oxford Review 
of Education, 46(5), 549–562. https://nottingham-
repository.worktribe.com/index.php/preview/3841498/eprint positive education.pdf 

Könings, K. D., & Seidel, T. (2022). Student expectations when entering an innovative learning environment: 
identifying longitudinal patterns across student subgroups. Educational Studies, 1–21. 
https://doi.org/10.1080/03055698.2022.2117544 

Krishnamurti, J. (1953). Education and the significance of life. Harper. 

Macfarlane, B. (2016). Freedom to Learn. Routledge. doi: 10.4324/9781315529455 

Proctor, G. (2002). The dynamics of power in counselling and psychotherapy: Ethics, politics, and practice. PCCS 
Books. 

Rogers, C. R. (1970). Encounter groups. Penguin Books. 

Rogers, C. R. (1978). Carl Rogers on Personal Power. Constable. 

Saukah, A., & Cahyono, A. E. (2015). National exam in indonesia and its implications to the teaching and learning 
of english. Jurnal Penelitian dan Evaluasi Pendidikan, 19(2), 243–255. doi: 10.21831/pep.v19i2.5583 

Savvides, N., Milhano, S., Mangas, C., Freire, C., & Lopes, S. (2021). ‘Failures’ in a failing education system: 
comparing structural and institutional risk factors to early leaving in England and Portugal. Journal of 
Education and Work, 34(7–8), 789–809. doi: 10.1080/13639080.2021.2002831 

Silvervarg, A., Haake, M., & Gulz, A. (2018). Perseverance is crucial for learning. “OK! but can I take a break?” (pp. 
532–544). doi: 10.1007/978-3-319-93843-1_39 

Sriskandarajah, N., Bawden, R., Blackmore, C., Tidball, K. G., & Wals, A. E. J. (2010). Resilience in learning systems: 
Case studies in university education. Environmental Education Research, 16(5–6), 559–573. doi: 
10.1080/13504622.2010.505434 

Sterling, S. (2010). Learning for resilience, or the resilient learner? Towards a necessary reconciliation in a 
paradigm of sustainable education. Environmental Education Research, 16(5–6), 511–528. doi: 
10.1080/13504622.2010.505427 

Sutanti, N. (2019). Exploring the challenges of the non-directive attitude in person-centred counselling in 
Indonesian culture. KnE Social Sciences, June. doi: 10.18502/kss.v3i17.4621 

Trang, K. T., & Hansen, D. M. (2021). The roles of teacher expectations and school composition on teacher–child 
relationship quality. Journal of Teacher Education, 72(2), 152–167. doi: 10.1177/0022487120902404 

Webber, A. D., Cotton, S., & McCabe, G. M. (2022). Failure is the greatest teacher: Embracing the positives of 
failure in primate conservation. International Journal of Primatology, 43(6), 1095–1109. doi: 
10.1007/s10764-022-00296-w 


