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Abstract: Religious character education for elementary school students has become a fundamental 

necessity in responding to increasingly complex social changes. This study aims to describe and 

analyze the religious character of third-grade elementary school students in Tasikmalaya by 

considering the diversity of children’s characteristics as the main analytical lens. In this study, such 

diversity includes differences in emotional regulation, learning styles, levels of independence, and 

social tendencies among students; however, it does not specifically focus on disabilities or particular 

special educational needs. Therefore, the findings are situated within the context of mainstream 

education. Nevertheless, the findings remain relevant to inclusive education as they emphasize the 

importance of pedagogical approaches that are adaptive and responsive to diverse learning needs. 

The scope of the study covers five main aspects of religious character: honesty, patience, empathy, 

sportsmanship, and spiritual reflection. The research employed a descriptive qualitative design 

involving third-grade students and teachers from two different schools, namely an Integrated Islamic 

Elementary School (SD IT) and a non–Islamic Integrated elementary school (SD 3 Tugu). Data were 

collected through observation, in-depth interviews, and documentation, and were analyzed using the 

interactive model of Miles and Huberman. The results indicate differences in the development of 

religious character between the two schools. Students in the SD IT demonstrated a higher 

consistency of religious behavior through structured habituation practices such as morning routines, 

value reflection, and teacher role modeling. In contrast, students at SD 3 Tugu exhibited a more 

dynamic development of religious character through game-based learning, although such behaviors 

were not yet fully stable without teacher guidance. The diversity of children’s characteristics was 

found to influence the extent to which religious values were internalized within different learning 

contexts. This study concludes that the development of religious character in elementary education 

requires pedagogically adaptive and inclusive approaches that combine consistent habituation with 

learning experiences aligned with children’s developmental needs in mainstream educational 

settings. 
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INTRODUCTION  

Strengthening religious character education among elementary school students has 

become a significant focus of education, particularly in regions with strong religious, social, 

and cultural backgrounds such as Tasikmalaya. Religious character in children is reflected 

through attitudes, habits, and behaviors that demonstrate obedience to religious teachings, 

respect for others, and the application of moral values in everyday life (Aumar et al., 2023). 

The elementary school period is a crucial stage for instilling these values, as children are in 

the process of building character foundations that will influence their attitudes and behaviors 

in later life (Maksum et al., 2025). 

Previous studies have shown that religious character education can be strengthened 

through the integration of values into subject matter, daily habituation practices, school 

culture, and collaboration between schools and families (Solehah et al., 2025). Recent 

literature also emphasizes that the success of character formation is closely related to the 

instructional approaches employed by teachers and the extent to which learning experiences 

are relevant to children’s developmental needs (Susanti et al., 2024). In line with the child-

centered learning paradigm, effective character education must consider each student’s 

background, experiences, and learning conditions (Uspari & Fadli, 2024). 
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However, much of the existing research still tends to conceptualize student character 

in generalized terms and has not sufficiently examined how the diversity of children’s 

characteristics influences the development of religious character (Mufrodah, 2024). In fact, 

elementary school students demonstrate diversity across cognitive, social, emotional, 

cultural, learning, and functional domains (Alifah et al., 2025). From an inclusive education 

perspective, such diversity is understood as a natural condition that must be addressed by the 

education system in an equitable and non-discriminatory manner, as emphasized in the 

Salamanca Statement and UNESCO’s inclusive education framework, which position 

inclusion as a rights-based and systemic approach aimed at removing barriers to learning for 

all children (UNESCO, 1994; UNESCO, 2020). 

Inclusive education should not be narrowly interpreted as merely adapting teaching 

strategies to different learning styles or emotional regulation patterns. Rather, it represents a 

broader educational paradigm that acknowledges the presence of children with disabilities, 

special educational needs, and those at risk of marginalization within the education system 

(Florian, 2014; Ainscow, 2020). Within this framework, religious character education should 

be designed to reach all learners through flexible, supportive, and responsive learning 

environments that respect diversity. Although this study was conducted in mainstream 

elementary schools and does not specifically focus on particular disability groups, its 

analytical framework is grounded in inclusive education principles. Children with varying 

abilities, learning needs, and individual characteristics are positioned as part of a continuum 

of learner diversity that requires responsive and non-uniform pedagogical approaches. 

Accordingly, this study seeks to move beyond homogeneous perspectives in understanding 

the development of religious character among elementary school students. 

Based on this research gap, the present study offers a novel contribution by analyzing 

the religious character of elementary school students through the lens of children’s diverse 

characteristics within an inclusive education framework. This perspective highlights that the 

formation of religious character is influenced not only by instructional design and school 

culture but also by students’ individual profiles and the readiness of educational systems to 

accommodate diversity in equitable and meaningful ways. Accordingly, the research 

question guiding this study is: How is the religious character of elementary school students 

in Tasikmalaya manifested when examined in relation to the diversity of children’s 

characteristics within an inclusive education framework? In line with this question, the study 

aims to describe and analyze the religious character of elementary school students in 

Tasikmalaya by considering variations in children’s characteristics that shape their 

responses, behaviors, and processes of internalizing religious values within inclusive 

elementary school environments. 

 

METHOD 

This study employed a descriptive qualitative research design aimed at describing the 

religious character of elementary school students based on the diversity of children’s 

characteristics. This approach was chosen because it allows for the exploration of religious 

character formation as it naturally occurs within school settings and provides an in-depth 

understanding of how religious character develops through interactions between school-

taught values and students’ individual characteristics. 
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Participants and Research Context 

The participants were drawn from two elementary schools in Tasikmalaya, Indonesia: 

one Integrated Islamic Elementary School (SD IT) and one non–Islamic Integrated 

elementary school (SD 3 Tugu). The schools were selected purposively to represent different 

school cultures and approaches to religious education, enabling a meaningful comparative 

analysis. The study focused on third-grade students in both schools, as this developmental 

stage represents a transition in social–emotional development during which patterns of 

religious value internalization begin to stabilize. 

The diversity of student characteristics examined in this study included variations in 

emotional regulation, learning styles, levels of independence, and social interaction 

tendencies. The research was conducted within mainstream educational settings and did not 

specifically target or classify students with disabilities or particular special educational 

needs. However, when students with diverse learning needs were present in the classroom, 

they were regarded as part of the natural diversity of learners without labeling or 

discriminatory treatment. In addition to students, third-grade classroom teachers from both 

schools participated in the study due to their central role in shaping students’ religious 

character through instruction, habituation practices, and daily interactions. 

Data Collection Techniques 

Data were collected through observation, interviews, and documentation. 

Observations focused on classroom instruction, religious routines, and students’ social 

interactions within the school environment to identify naturally occurring religious 

behaviors. In-depth interviews were conducted with third-grade teachers and selected 

students from each school to explore their perspectives on religious practices, habituation 

activities, and factors influencing the development of religious character in relation to 

diverse student characteristics. Documentation included school records, religious 

habituation program documents, photographs of activities, and other relevant archival 

materials that supported the field data. 

Data Analysis 

The data were analyzed using the interactive analysis model proposed by Miles and 

Huberman, which consists of data reduction, data display, and conclusion drawing 

(Qomaruddin & Sa’diyah, 2024). During data reduction, the collected data were selected, 

categorized, and focused on themes related to religious character and variations in third-

grade students’ characteristics. Data display was conducted through descriptive narratives 

and thematic patterns illustrating the relationships between students’ religious behaviors and 

individual differences across the two school cultures. Conclusions were drawn iteratively 

throughout the research process, supported by triangulation of data sources and data 

collection techniques to enhance the credibility and trustworthiness of the findings. 

Ethical Considerations 

Ethical principles in educational research were carefully observed, particularly given 

the involvement of young children as participants. Informed consent was obtained from 

school authorities and parents or guardians prior to data collection. In addition, child assent 

was obtained orally using age-appropriate and easily understandable language. Participants’ 

identities were protected through the use of pseudonyms or codes, and all data were used 

solely for academic purposes. Throughout the research process, care was taken to ensure that 

observations and interviews did not disrupt students’ learning activities or pose 

psychological, social, or emotional risks to participants. 
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FINDING AND DISCUSSION 

Finding(s) 

The findings indicate that the religious character of third-grade students in the two 

elementary schools in Tasikmalaya develops through different patterns shaped by school 

culture, teachers’ habituation practices, and the diversity of children’s developmental 

characteristics. These differences are not interpreted as indicators of superior or inferior 

character formation, but rather as diverse developmental pathways that reflect variations in 

learning pace, needs, and learner profiles. 

Based on data from classroom observations, teacher interviews, and student 

interviews, the SD IT environment tends to facilitate the internalization of religious values 

through structured and consistent habituation practices. In contrast, SD 3 Tugu demonstrates 

a more variable and situational development of religious character through game-based 

learning, which provides broader opportunities for emotional expression and social 

interaction. 

 
Table 1. Summary of Observation Results on Students' Religious Character 

Aspect SD IT TQ Al Hasan SD 3 Tugu (Non-IT) 

Honesty Admitting mistakes spontaneously and 

openly. 

Often hesitant to admit mistakes; waiting for 

the teacher's instructions. 

Patience Queue orderly; emotional regulation is 

fairly stable. 

Still fighting; easily disappointed when losing. 

Empathy Helping friends spontaneously. Empathy arises when requested by the teacher. 

Sportivitas Accepting the results gracefully. Some cry or get angry when they lose. 

Spiritual reflection Able to explain the wisdom behind the 

activity. 

Reflection occurs when guided by a teacher. 

 

Observationally, third-grade students at SD IT demonstrated relatively consistent 

religious behaviors across various learning and social situations. For example, when a 

student accidentally broke a classmate’s pencil, the student approached the teacher and 

quietly said that he “wanted to be honest because Allah knows everything.” This statement 

reflects an internalized moral awareness that guides decision-making. Similar behaviors 

were repeatedly observed in other contexts, reinforced through habituation practices such as 

pijakan pagi (morning grounding activities), during which students calm themselves and 

recall faith-based values before lessons begin. Throughout instruction, religious values were 

subtly integrated into learning activities, and students routinely expressed gratitude at the 

conclusion of lessons. 

In contrast, the learning atmosphere at SD 3 Tugu was more dynamic and heavily 

characterized by play-based activities. Game-based learning served as a primary medium for 

interaction, engagement, and emotional expression. During a group game session, several 

students appeared disappointed and expressed anger when they lost. The teacher responded 

by calming them and saying, “Losing is a way of learning, not something to be sad about.” 

Students’ responses to this guidance varied, indicating that emotional regulation and the 

internalization of sportsmanship values were still in progress and required ongoing support. 

Teacher interviews further reinforced these findings. A teacher at SD IT explained that 

she consistently reminded students that “Allah knows everything even when the teacher does 

not see,” which encouraged students to admit mistakes without external pressure. In contrast, 

the teacher at SD 3 Tugu stated that honesty was often taught through stories or dialogue 

during games, although some students were still reluctant to admit mistakes before receiving 

guidance. Similarly, regarding patience, the SD IT teacher noted that students were 

accustomed to “waiting until their peers finish speaking,” whereas the SD 3 Tugu teacher 
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explained that “the children sometimes compete for turns because the learning activities are 

active and involve a lot of movement.” 

Student interviews also revealed clear differences in how religious values were 

understood and expressed. A student from SD IT stated, “If I make a mistake, I admit it 

because the teacher says Allah knows,” indicating an internally motivated orientation toward 

moral values. In contrast, a student from SD 3 Tugu said that they admitted mistakes “when 

the teacher tells me to.” Regarding empathy, an SD IT student explained that they liked 

“helping friends who are sad so they can feel encouraged again,” whereas an SD 3 Tugu 

student said they helped others “when the teacher tells me to.” These differences suggest 

that inconsistency in religious behavior should not be interpreted as weak character 

formation, but rather as part of a broader spectrum of developmental diversity. Students who 

continue to rely on teacher guidance may be experiencing a developmentally appropriate 

stage of learning values through external support, aligned with their individual learning 

needs and emotional development. 

Overall, the findings demonstrate that both structured religious habituation and game-

based learning play meaningful roles in fostering religious character, albeit in ways that 

support different learner profiles. Structured approaches tend to benefit students who thrive 

with clarity and routine, while play-based approaches provide space for learners who 

develop values through experience, social interaction, and emotional exploration. 

Accordingly, variability in the development of religious character should be understood as 

developmental diversity within an inclusive education framework, rather than as a deficit or 

failure in character formation. 

 

Discussion 

The findings of this study indicate that the development of students’ religious character 

at the elementary school level is strongly influenced by school culture, the intensity of 

habituation practices, and the instructional approaches employed by teachers. At the Islamic 

Integrated Elementary School (SD IT), religious character developed more consistently due 

to the implementation of a structured habituation system, including morning grounding 

activities, value reflection, teacher role modeling, and stable daily routines. These findings 

align with Lickona’s character education theory, which emphasizes habitual practice as the 

core mechanism for internalizing moral values (Shifana et al., 2025). Character values are 

not merely transmitted through instruction but must be modeled, repeated, and reinforced 

through everyday interactions (Khofifah & Mufarochah, 2022). Moreover, the integration of 

tauhid (Islamic monotheistic values) into all learning activities at SD IT reflects Thomas’s 

(2011) view that religious-based character education is rooted in spiritual belief as a 

foundational source of moral guidance. 

In contrast, students’ religious character at SD 3 Tugu developed within a more 

dynamic, play-oriented, and collaborative learning environment. The dominant use of game-

based learning provided opportunities for students to engage in spontaneous interaction, 

emotional expression, and natural social experiences. This finding is consistent with 

Vygotsky’s theory, which positions play as a critical context for children’s social-emotional 

development, where they learn emotional regulation, cooperation, and perspective-taking 

(Lestari et al., 2024). However, play-based approaches do not always offer systematically 

structured moments for moral reflection. As a result, the internalization of religious values 

emerged situationally and was less stable compared to the structured habituation observed 

at SD IT. Importantly, this variability should not be interpreted as a deficiency, but rather as 
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evidence of diverse developmental pathways shaped by school culture and individual 

learning styles. 

Differences in religious character development between the two schools can also be 

explained through Kohlberg’s moral development theory (Hasanah, 2019). At the third-

grade level, many students remain in the early conventional stage of moral reasoning, in 

which moral behavior is guided primarily by external rules, authority figures, and the desire 

for social approval (Enggal et al., 2023). In the SD IT context, high levels of structured 

habituation function as moral scaffolding, enabling students to move more rapidly toward 

internalized and self-regulated moral behavior. Conversely, at SD 3 Tugu, moral values are 

primarily constructed through social interaction and play experiences, resulting in more 

varied developmental outcomes that are closely linked to students’ individual characteristics. 

The diversity of children’s developmental characteristics emerges as a central finding 

with direct implications for inclusive education. According to Piaget, during the concrete 

operational stage (ages 7–11), children’s cognitive development, emotional regulation, and 

social perspective-taking do not progress uniformly (Asmara & Rulyansah, 2024). These 

differences become especially salient in inclusive classrooms that include students with 

emotional regulation challenges, cognitive difficulties, or social communication barriers, 

including students with disabilities. Structured habituation approaches, such as those 

implemented at SD IT, may be particularly supportive for students who require 

predictability, clear expectations, and consistent routines such as learners with attention 

difficulties or emotional regulation challenges. Consistent structures help these students 

gradually understand and internalize religious behavioral expectations within a secure 

learning environment. 

Conversely, play-based learning approaches, such as those practiced at SD 3 Tugu, 

may be advantageous for students who learn best through experiential, social, and 

emotionally rich interactions, including students with social or communication difficulties 

who benefit from authentic opportunities to practice empathy and cooperation. However, 

without intentional reflective scaffolding, students with certain disabilities may struggle to 

generalize religious values learned through play into broader daily contexts. This highlights 

that moral development in inclusive classrooms follows multiple, non-linear pathways rather 

than a single standardized trajectory. These findings reinforce the understanding that 

inclusive education in the context of religious character development should not be viewed 

merely as pedagogical differentiation, but as a rights-based framework that ensures all 

children have equitable opportunities to develop in accordance with their unique needs and 

potentials. In line with UNESCO’s (2017) inclusive education framework, high-quality 

education requires schools to adapt learning environments, instructional strategies, and 

habituation systems to accommodate learner diversity, including disability, without framing 

differences as deficits (Marjanen et al., 2018). 

Overall, this study underscores that the development of religious character is shaped 

by the complex interaction of school culture, teacher habituation practices, instructional 

approaches, and individual developmental diversity. Schools with strong religious cultures 

and structured habituation systems tend to foster more consistent character development, 

while play-oriented schools offer rich opportunities for social and emotional learning. 

Therefore, religious character education in inclusive elementary classrooms should integrate 

both approaches consistent habituation and meaningful, joyful learning experiences—while 

providing reflective supports that ensure all students, including those with disabilities, can 

internalize religious values in a meaningful and equitable manner. 
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CONCLUSION 

This study concludes that the religious character of third-grade elementary students in 

Tasikmalaya is shaped through the interaction of school culture, teacher habituation 

practices, instructional approaches, and the diversity of students’ individual characteristics. 

Students in the Islamic Integrated Elementary School (SD IT) demonstrated more stable 

religious character development due to structured habituation and consistent teacher role 

modeling. In contrast, students at SD 3 Tugu showed more dynamic development through 

play-based learning that emphasized social interaction, although this approach was not 

consistently supported by sustained reflective routines. 

These differences represent diverse moral developmental pathways rather than 

deficits. Variations in emotional regulation, learning styles, and social tendencies indicate 

that religious value internalization requires adaptive and inclusive approaches. Therefore, 

religious character education should be framed within inclusive education principles that 

respect diverse abilities and learning needs, including those of students requiring additional 

support or with disabilities. The findings highlight the need for inclusive school policies and 

teacher professional development that integrate religious character education with inclusive 

pedagogy. Equipping teachers with flexible strategies that combine structured habituation 

and experiential learning is essential to ensure that religious character education is accessible 

and meaningful for all students. 

 

REFERENCES 
Alifah, N., Rokan, M. S., Aini, R., Fauzi, R., & Asna, A. (2025). Pentingnya Memahami Ragam 

Karakteristik Peserta Didik dalam Proses Pembelajaran [The Importance of Understanding 

the Diversity of Students’ Characteristics in the Learning Process]. Student Research Journal, 

3(1), 154–160. 

Asmara, B., & Rulyansah, A. (2024). Play to Resolve: Educational Games as a Pathway to Conflict 

Resolution for Early Learners. Al-Ishlah, 16(3). https://doi.org/10.35445/alishlah.v16i3.5528  

Aumar, S., Jatmikowati, T. E., & Rachman, A. U. (2023). Pendidikan Nilai Karakter Religiositas 

Anak Usia Dini [Religious Character Value Education for Early Childhood]. Jurnal 

Pendidikan Anak Usia Dini, 1(1), 9-9.https://doi.org/10.47134/paud.v1i1.31  

Enggal, P., Baryanto, B., & Meldina, T. (2023). Pengaruh Metode Moral Reasoning Terhadap 

Motivasi Belajar Siswa Kelas 3 di SDN 12 Rejang Lebong [The Effect of the Moral Reasoning 

Method on Learning Motivation of Grade 3 Students at SDN 12 Rejang Lebong] (Doctoral 

dissertation, Institut Agama Islam Negeri Curup). 

Hasanah, E. (2019). Perkembangan moral siswa sekolah dasar berdasarkan Teori Kohlberg [Moral 

Development of Elementary School Students Based on Kohlberg’s Theory]. Jurnal 

Pendidikan Ilmu Pengetahuan Sosial Indonesia, 6, 2615–7594. 

Hasanah, M., Afifah, N., & Kuliyatun, N. Methods of Islamic Religious Education for Children with 

Special Needs in Muslim Families in Banjarmasin, Indonesia. Methods, 8(1). 

Iswari, M., Budi, S., Arnes, G., Utami, I. S., Triswandari, R., & Wulandari, A. (2024). Kinetic Sand 

Media to Improve Pre-Writing Skills in Children with Spastic Type of Cerebral Palsy. Journal 

of ICSAR, 385–389. 

Khofifah, E. N., & Mufarochah, S. (2022). Penanaman Nilai-Nilai Karakter Anak Usia Dini Melalui 

Pembiasaan dan Keteladanan [Instilling Character Values in Early Childhood through 

Habituation and Role Modeling]. AT-THUFULY: Jurnal Pendidikan Islam Anak Usia Dini, 

2(2), 60–65. https://doi.org/10.37812/atthufuly.v2i2.579  

Lestari, A. I., Ndona, Y., & Gultom, I. (2024). Pengembangan Sosial Emosional Siswa SD dengan 

Perspektif Konstruktivisme Sosial oleh Lev Vygotsky [Social-Emotional Development of 

Elementary School Students from Lev Vygotsky’s Social Constructivism Perspective]. JIIP 

– Jurnal Ilmiah Ilmu Pendidikan, 7(11), 12441–12445. 

https://doi.org/10.35445/alishlah.v16i3.5528
https://doi.org/10.47134/paud.v1i1.31
https://doi.org/10.37812/atthufuly.v2i2.579


136 Journal of ICSAR; Volume 10, Number 1, January 2026, 129-136 

 

 

Maksum, G., Muhtolib, Mahmurudin, Sulaeman, S., Pertiwi, W. A., Gazali, H. A., Husna, R., Jannah, 

Z., Supriadi, A., İstiqomah, İ., Attamimi, M., Fahmi, A. S., Ali, S., & Srihati, D. (2025). 

Religious Values as Foundations of Education: Insights from Teachers’ Perspectives. 

Research Journal in Advanced Humanities, 6(3). https://doi.org/10.58256/tb06n075  

Marja, M., Mulyeni, T., Kasirah, I., Amarin, A. F., & Dewi, W. K. (2025). Guidance & Counseling 

Services for Students with Special Needs in Organizer Schools of Inclusive Education in the 

DKI Jakarta Region. Journal of ICSAR, 258–265. 

Marjanen, P., Ojajärvi, O., Kumar, S., & Kumar, A. (2018). Game for Children to Support Social 

Skills. In INTED2018 Proceedings (pp. 3354-3362). IATED. 

https://doi.org/10.21125/INTED.2018.0647  

Mufrodah, M. (2024). Strategi Guru dalam Menghadapi Keragaman Karakter Anak pada Kelas 6 

MIS Manbaul Huda Gumawang Wiradesa Pekalongan [Teachers’ Strategies in Addressing 

the Diversity of Children’s Character in Grade 6 at MIS Manbaul Huda Gumawang Wiradesa 

Pekalongan] (Doctoral dissertation, UIN KH Abdurrahman Wahid Pekalongan). 

Qomaruddin, Q., & Sa'diyah, H. (2024). Kajian Teoretis tentang Teknik Analisis Data dalam 

Penelitian Kualitatif: Perspektif Spradley, Miles dan Huberman [A Theoretical Review of 

Data Analysis Techniques in Qualitative Research: Perspectives of Spradley, Miles, and 

Huberman]. Journal of Management, Accounting, and Administration, 1(2), 77–84. 

Ramdani, Z., Amri, A., Hadiana, D., Warsihna, J., Anas, Z., & Susanti, S. (2022). Students Diversity 

and the Implementation of Adaptive Learning and Assessment. In Interdisciplinary 

Conference of Psychology, Health, and Social Science (ICPHS 2021) (pp. 157-161). Atlantis 

Press. https://doi.org/10.2991/assehr.k.220203.025  

Sabila, N. S., Astuti, B., & Arifudin, M. (2025). Classical Guidance Model with Problem-Based 

Learning Technique to Improve Students' Empathy in Inclusive State Junior High School in 

Yogyakarta. Journal of ICSAR, 17–29. 

Shifana, M., Kim, I., Nisak, H., Ritonga, E. S., & Wariyati, W. (2025). Pengaruh Pendidikan Karakter 

terhadap Perkembangan Moral Siswa Sekolah Dasar [The Effect of Character Education on 

the Moral Development of Elementary School Students]. Jurnal Pendidikan dan Sastra 

Inggris, 5(2), 246–251. https://doi.org/10.55606/jupensi.v5i2.5210  

Solehah, R., Aziz, C., Saputra, A. H., Nurhasanah, D., & Nurdaputri, H. R. (2025). Teachers’ 

Strategies in Islamic Religious Education for Developing Students’ Religious Character in a 

Vocational School. Journal of Teacher Training and Educational Research, 3(1), 10-18. 

https://doi.org/10.71280/jotter.v3i1.530  

Susanti, A., Darmansyah, A., & Muktadir, A. (2024). Fostering Religious Character through the 

Implementation of School Culture in Pancasila Student Profiles. Jurnal Riset Madrasah 

Ibtidaiyah, 4(2), 117–129. https://doi.org/10.32665/jurmia.v4i2.3202  

Uspari, N. A., & Fadli, F. (2024). Implementasi Pendidikan Karakter Religius Berbasis School 

Culture: Studi pada Madrasah Ibtidaiyah Islamiyah Kebondalem 01 [Implementation of 

Religious Character Education Based on School Culture: A Study at Madrasah Ibtidaiyah 

Islamiyah Kebondalem 01]. AHDÃF: Jurnal Pendidikan Agama Islam, 2(1), 55-66. 

https://doi.org/10.47766/ahdf.v2i1.2248  

https://doi.org/10.58256/tb06n075
https://doi.org/10.21125/INTED.2018.0647
https://doi.org/10.2991/assehr.k.220203.025
https://doi.org/10.55606/jupensi.v5i2.5210
https://doi.org/10.71280/jotter.v3i1.530
https://doi.org/10.32665/jurmia.v4i2.3202
https://doi.org/10.47766/ahdf.v2i1.2248

